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ABSTRACT 


The purpose of the study was to investigate the influence 
of social and natural environment interaction on individuals participating 
in five outdoor education classes at the University of Alberta, Canada. 
By applying self interactionist theory to an outdoor education ao delins. 
it was intended that evaluation of outdoor education programs could be 
extended to include the social advantages for participants. 

The individual's self concept was chosen as the basic unit 
of study. A self rating, self concept inventory was developed, modified 
from that used in a similar research by Sherwood (1962). This inventory 
was presented to the subjects before and after a three to four day camping 
experience. The data was analyzed using an S.P.S.S. computer package. 

It was found that the self concepts of the subjects changed 
in a positive direction as a result of the outdoor education experience, 
(significant at the .001 level). Greatest changes were found to be in 
the skill area of the self concept which reflected the emphases of the 
outdoor education program. Changes were also found in socio-emotional 
and leadership areas. The influence of the other group members on the 
self was inconclusive, although a significant other in the group may 
have been effective. 

It would appear that an outdoor education program of the 
type studied has the capacity to produce positive changes in the self 
concepts of those participating, but mainly in the areas emphasized by 


the program objectives. 
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CHAPTER I 


INTRODUCTION 


Outdoor education is primarily concerned with the out of 
doors - the acquisition of knowledge by people in, for and about fis 
out of doors (Donaldson and Donaldson, 1968:6). The background theory 
of outdoor education presents and reinforces a principle of interrela- 
tionships between the components of the total physical environment. 
Such a theory of interrelatedness has recently become an important 
consideration when viewing the situation of our natural physical 
environment in relation to our man-controlled physical environment. 
Regard for the natural environment is an extremely strong principle of 
outdoor education, with the emphasis placed upon knowledge, understan- 
ding and conservation. 

In a predominantly urban society, an experience of living, 
playing and working in the out of doors for a period of time is often 
the only opportunity an individual has to 'feel' that he lives within 
a precious physical environment which need not always be like his urban 
environment - instant, manufactured or mass produced. Often it is 
forgotten that man is an integral part of the environment - the physical 
and the social elements tend to be viewed separately. Outdoor education 
can provide an opportunity for these two elements to be viewed as uni- 
fied. The relationships between people hold as much importance for the 
future of mankind as man's relationships with the physical aspects of 


his environment. In an outdoor education experience, not only is man 
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interacting with the natural physical environment, but he may also be 
interacting with other people in this setting. 

Social interaction involves two or more individuals, who 
bring to any given situation an already formulated concept of themselves 
which may or may not be altered to some degree through their interaction 
process. This self concept is a cognitive structure which is made up 
of a large number of concepts and attributes held by the person about 
himself (Gergen, 1971). Within this structure, his interaction with 
others is one frame of reference for perceiving and evaluating himself 
and others. This view of self is a product of the social and physical 
environment. It would appear, then, that an outdoor education experience 
of the type around which this study is based, would tend to intensify 
exposure to both the social and physical environments at the one time 
and should be an important experience for the continual formation and 
modification of one's self concept. However, the intensity could be 
such that the experience is just as likely to have a negative effect 
upon the self concept of an individual as it is to have a positive effect. 

The outdoor education situation is an ideal place to gain 
some insight into the circular effect of interaction between the physical 
environment, self and others. While an individual is evaluating himself 
on physical criteria, testing his skills, knowledge and understanding of 
the physical environment around him, he is also comparing himself with 
others in the social group. He receives feedback from the group and 
the physical environment simultaneously, and further conceptualizes his 


view of self. 
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Need for the Study 


Outdoor education as a method for learning has recently 
gained greater acceptance and popularity in most educational institu- 
tions. Its valuable contribution to the relevance of many formal curri- 
culum areas has been recognized. Pupils can, for example, study pond 
life by visiting a pond, or gain some understanding of history by 
visiting a graveyard. A further contribution made by purdoon education 
comes about when the definition encompasses recreational activities. 
These activities, which may include many pursuits such as canoeing, 
snow-shoeing, or bird-watching, can be introduced in an outdoor education 
program and lay the basis for recreational interests in later years. 

Such interests can be an alternative for the more competitive sporting 
activities which have comparatively short recreational value. 

These contributions are great, but it does not seem adequate 
to say that academic and recreational activities are the only motivations 
for those people who become involved and see value in outdoor education. 
Those who are experienced in the field have witnessed time and time 
again the strong social aspect of outdoor education, especially during 
field trips. They have seen students opt for an outdoor education program 
to meet their social needs - to share an experience with and get to know 
others. They have seen the development of a strong bond within the 
groups, empathy, and often lasting friendships. On the other hand, they 
may have seen a field trip become a nightmare for some individuals simply 
because of a negative social experience. The delicate but undefined 


social process within a group can mean the difference between a positive 
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or a negative experience, which in turn can affect the whole outdoor 
education program, 

There are many questions in this area which need to be an- 
swered. What is it about outdoor education and group activity that 
appeals to those people who choose to participate in it? What objec- 
tives for the individual does outdoor education meet? What is so impor- 
tant about the social aspect of a group in outdoor education? What 
responsibility do leaders of outdoor education groups have to indivi- 
duals and the groups? 

Outdoor education plays an increasingly important role in 
many schools, colleges, universities and communities. Programs are many 
and varied. The social aspects are a feature which all those in an 
administrative or leadership position in outdoor education should recog- 
nize. By gaining some insight into the effects that their programs could 
have on an individual participant, and insight into the nature of the 
groups they are working with, leaders and administrators can develop a 
greater understanding of the overall concept of outdoor education. Pro- 
visions for a more meaningful and successful program can also be made, 
which include experiences for gains in understanding and skill, as well 
as enjoyable social experiences. With an increased number of training 
courses in universities and colleges, more and more leaders and instruc- 
tors are becoming qualified to conduct their own outdoor education pro- 
grams. These leaders should be aware of all aspects relating to their 
subject, including the oft-neglected social aspects explored in this 


study. 
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Purpose of the Study 


The purpose of this study is threefold: Firstly, it is to 
apply aspects of self and group theory to outdoor education groups in 
a field setting and to develop a method and instrument for understanding 
and evaluating the group. Secondly, it is to determine the effects on 
an individual's self concept of an outdoor education field trip experi- 
ence, considering this experience as an opportunity for he individual 
to evaluate himself in relation to both social criteria and the physical 
environment, using the perspective and the method evolved. It is an 
attempt to investigate the influence of group membership on an indivi- 
dual's experience in the outdoors, and the outcomes of such membership 
for the individual. Whether or not such an experience produces a greater 
coincidence between self concept and group perception of that individual 
as a process towards better adjustment, is also to be considered. Fi- 
nally, using the method evolved, it is to assess the various aspects of 
outdoor group leadership in terms of its effectiveness for the groups 


and for the individuals within the groups. 


Problems Related to the Study 


The following aspects of an outdoor education experience 
will be explored: 
1. Does the nature of an outdoor education experience allow for a high 
degree of social and environmental interaction from which the indivi- 
dual can compare and evaluate himself, to the extent that it produces 


changes in his self concept? 
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If a change in self concept is produced in an outdoor education 
experience, in what way does this change come about? What specific 
dimensions of the self concept are changed? 

Is there evidence that group membership in an outdoor education 
experience facilitates changes in the self concept of an individual 
towards the perception of the rest of the group has of that indivi- 
dual? 

Is there evidence that some members of the primary group (P-group) 
are more influential in the process of self concept change for the 
individual than other members? 

Is the size of the group of any importance to the individual's 
evaluating process? 

Are the individual's personal objectives for the outdoor education 
experience reflected in whom he chooses as a preferred other camper 
in relation to whom he sees as skill, task accomplishment and social 


leaders in his P-group? 
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CHAPTER II 


REVIEW OF LITERATURE 


It is necessary for this study to outline the self and group 
theory which is to be applied to the outdoor education situation. This 
eclectic discussion will include the following: Overview of Self; Self 
Concept and Social Comparison; Groups and Social Interaction. Related 
research specifically in the area of outdoor education will also be dis- 


cussed in this chapter. 


I. OVERVIEW OF SELF 


The 'self‘ is a much studied and documented concept. Although 
the definitions are many and often inconsistent, it appears to be gener- 
ally agreed that one's view of self is a major consideration concerning 
individuals in a social and physical world. This view of self, or self 
concept, can affect how an individual behaves, feels, thinks and relates 
to people. "The way in which a man conceives of himself will influence 
both what he chooses to do and what he expects from life" (Gergen, 1971: 
2). A self concept can be described as a cognitive structure which is 
made up of a large number of percepts, concepts and attributes which an 
individual feels about himself, or as Backman and Secord define it, "a 
set of cognitions or feelings towards oneself" (1964:579). Sherwood 


uses the term ‘attribute’ as his basic unit for analysis of self concept 


theory. "It may be considered to correspond to a percept, cognition or 
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cue by which the individual designates and discriminates objects and 
events in his experiential world" (1962:;9). 

Sherwood follows the theory put forward by Miller. He 
states: 

An identity consists of many dimensions, the 

meanings of which are derived from social 

experiences and are shared within different 

social groups. A man has a position on each 

of his dimensions. That position constitutes 

an attribute. Various segments of a dimension 

are considered unattractive, some tend to be 

neutral and some attractive or even ideal (Miller, 1959:2) 
This position or attribute can be thought of in terms of a personality 
characteristic. An individual possesses a certain amount or degree of 
that characteristic, or maybe none at all, for example, he may see him- 
self as being 'very' generous, 'quite' uninhibited, or 'not' humorous. 

These attributes may change, in which case a self concept 
is dynamic. Sherwood's (1962) study showed that self identity changed 
in the direction of a public objective identity. Scott states "self is 
then not a fixed, clearly defined conformity of images of self, but 
rather a changeable, amorphous collection of self perceptions of which 
the person may be only partly aware" (1973:17). According to Mead 
(1934), self identity is a function of the position which a person 
occupies in groups and therefore changes as a result of changes in the 
social relations of the group. Gergen (1972) takes the theory of a 
changing self further. After many experiments concerning the self 
concept, he concluded that it was extremely flexible. He likened it 


to the wearing of many masks, but stressed that the wearing of a mask, 


or a change in self concept, need not be a false or insincere concept. 
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According to Gergen, "there are marked discrepancies between the way a 
person views himself from one situation to another" (1971;21), but all 
these views are as much a part of his self concept as any of the others. 
They are, of course, manifest in his different behaviours in different 
situations. 

This follows the idea of "subselves'' (Sherwood, 1962). It 
would seem then, that "self is a set of perceptions of oneself one 
learns from experience in numerous roles and situations experienced in 
social existence" (Scott, 1973:18). However, it is recognized that 
there exists a 'core’ to an individual's many perceptions or concepts. 
Combs and Snygg suggest there is a fundamental aspect of self identity 
"...that seems to the individual to be ‘he’ in all times and at all 
places" (1959:127). This whole idea can best be summed up by stating 
that, although there may be a more highly valued core of self which 
accumulates over the years, self is flexible and able to present various 
selves in various roles" (Scott, 1973:18). 

An outdoor education 'self' is just one of these selves. 
It is a view one has of himself in an outdoor education situation and 
is manifest in his behaviour in that role. It too is very flexible, 
subject to modification and change. However, this subself, or any 
other subself, can not be divorced from the recognized core of self 
which must develop from them. Combs and Snygg refer to this core when 
they state: 

The self is the most stable portion of the 

individual's phenomenal field and is the 

point of reference for everything he does. 


(It) is a basic variable affecting and 
controlling perception (1959:122). 
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II. SELF CONCEPT AND SOCIAL COMPARISON 


Cooley (1902) extended the social interactionist view with 
his theory of the "looking glass" self. 


For Cooley, the person's feelings about 
himself were seen largely as products of 
his relations with others, relations which 
affected him from the early years of life, 
on (Gergen, 1971:7). 


This theory was later followed up by Mead: 


The self is something which has a development; 

it is not initially there, at birth, but arises 
in the process of social experience and activity, 
that is, develops in the given individual as a 
result of his relations to that process as a 
whole and to other individuals within that 
process (1934:135). 


This development is also referred to by Allport, as a gradual acquisi- 


tionsofea ' 


"sense" of self, and "since the self is acquired, then the 
laws of learning must apply...conditioning, reinforcement, repetition 
are clearly necessary" (1937:138). 

The work of Cooley and Mead has since been formalized in an 
operational form and tested by Backman and Secord (1963), Miller (1962), 
Sherwood (1962), and Scott (1973). Scott states: 

The teenager learns to identify himself and others 

from those people in his environment who he admires 

and respects. It is through significant others, 

such as his parents, teenage peers, occupational 

colleagues, teachers and coaches that he learns how 

to identify and act towards the social structure 

and himself (1973:25). 
Such significant people have been termed "primary groups" (Cooley, 1902), 


"Significant others" (Mead, 1934), "reference groups" (Hyman, 1959), 


"orientation others" (Kuhn, 1964), and "referent others" (Sherwood, 1962). 
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Two of these terms will be used in this study, "primary group" which 
refers to the membership group of the subjects, and “significant other" 
which refers to an individual within that group. In function: 

They serve as comparison points, they provide 

ideal images or models toward which the indivi- 

dual aspires, they implicitly or explicitly hold 

rewarding or reinforcing power, and they provide 

the perspective and vocabulary with which the 

individual defines self and others (Scott, 1973:26). 
It is also recognized though, that each significant other does not 
necessarily serve all four functions. Videbeck (1960) suggests four 
factors which influence the effectiveness of one person influencing 
change or reinforcement of another's self concept. They are, the rate 
and frequency of approval or disapproval; how appropriate or qualified 
he is perceived to be to evaluate the person's characteristics or per- 
formance; how strongly motivated the individual is to achieve his 
aspired goal; and the confidence, conviction and strength of the other's 
assessment. 

Festinger hypothesized that "there exists in the human 
organism, a drive to evaluate his opinions and his abilities" (1954:117). 
This is the basis of his theory of social comparison - in the absence 
of objective or physical evaluative criteria, opinions are evaluated 
by comparing them with those of others. The self concept is also 
evaluated in such a manner, but an outdoor education situation can offer 
both physical and social criteria. The theory of social comparison 


which has been adopted for this study, has implications for group 


formation and structure. 


The drive for self evaluation concerning one's 
opinions and abilities has implications not only 
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for the behaviour of persons in groups but also 

for the processes of formation of groups and 

changing membership of groups. To the extent 

that self evaluation can only be accomplished 

by means of comparison with other persons, the 

drive for self evaluation is a force acting on 

persons to belong to groups, to associate with 

others (Festinger, 1954:135). 

Wilson and Benner (1971) challenged some of Festinger's 
theories as being too simplistic, especially concerning the contention 
that similarity is necessary for adequate comparisons. Individual and 
situational factors were found by Wilson and Benner to be influential. 
According to Gerard (1961), there are two types of social comparisons 
that affect self evaluation. In one process a person directly compares 
his standing on a given attribute with that of others; in the other his 
self evaluation is influenced by his conception of how others regard 
him. Gerard (1961) also states that the greater the discrepancy between 
the individual's current estimate and the estimate derived from compari- 
son, the greater his tendency to change his current estimate. This 
change is referred to by Calvin and Holtzman (1953) as a process of 
adjustment. They see discrepancy between the self concept and the self 
as viewed by others as a common feature of maladjustment to society. 
Similarly, Combs and Snygg (1959) feel that a person must maintain a 
concept of himself which coincides with that held by society. 

In addition to Gerard's (1961) two types of social compari- 
sons, a direct physical comparison can also affect self evaluation. 
This need not involve other people, but simply be a comparison of self 


with the physical environment. Such direct, objective physical compari- 


son can have an influential effect on the make up of an individual's 
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self concept. However, Benjamin states; 


Among the many influences determining the nature 

of the picture an individual gains of himself, 

his perceptions of the reactions of others toward 
him are probably the most potent. Again, it is only 
through his perceptions that the actions of others 
affect him. This is important, as the principle of 
mental set operates here to keep a somewhat circular 
(or better, "snowballing") process in motion; the 
individual conceiving himself as a particular sort 
of person and conceiving the world as having certain 
characteristics, has a set which prejudices subsequent 
perceptions. One can not perceive in a manner which 
is completely incompatible with his whole conceptual 
system, in fact, one's conceptual system "gives" 
meaning to his experiences (1950:474). 


III. GROUPS AND SOCIAL INTERACTION 


In order that social comparison can take place it is 


necessary for there to be some form of social interaction. The impor- 


tance of social interaction to the self concept has previously been 


outlined. 


An individual can interact with one other person, as in a 


dyad, or with many others in a group. The term "primary group" (P- 


group) has been adopted for this study because of its appropriate 


definition: 


By primary groups I mean those characterized by 
intimate face-to-face association and cooperation. 
They are primary in several senses, but chiefly in 
that they are fundamental in forming the social 
nature and ideals of the individual. The results 
of intimate association...is a certain fusion of 
individualities in a common whole, so that one's 
very self, for many purposes at least, is the 
common life and purpose of the group. Perhaps 

the simplest way of describing this wholeness 

is by that it is a 'we', it involves the sort of 
sympathy and mutual identification for which ‘we' 
is the natural expression (Cooley, 1902:23). 
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The feeling that members have towards their group and the 
other members, indicated by Cooley's use of the word 'we', would appear 
to hold importance to group process, Bales" (1968) Interaction Process 
Analysis described certain basic factors of social evaluation in social 
interaction. Many studies using this analysis consistently showed that 
the Ahead onefat rection and contribution to group tasks were such 
factors. This related back to Festinger's (1954) theory of "attraction" 
of a group. 

bereanion and Ksionzky (1972), in their work with dyads 
viewed affiliation as an important factor determining the quality and 
quantity of interaction between the two people involved. Manis (1955) 
has previously compared the effects upon an individual's self concept 
of interaction with a friend and a non-friend. The findings showed 
that subjects were influenced significantly by their friend's percep- 
tions of them, but only providing the friend perceived him in a more 
ideal light than he perceived himself. 

Maehr, Mensing and Natzger found: 

Changes in self rating can be produced as the 

result of disapproval...similar changes can be 

produced by approval and, more significantly, 

there is a spread of effect to areas of self- 

regard not directly praised or criticized (1962:101). 
Videbeck, who supported this finding, added that this effect was subject 
to dosage and durable over time. Further, "influence is exerted in one 
direction only; from the other to the self, not from. the self to the 
other" (1960:368). However, it could also be argued that influence may 
be exerted in the other direction. 


The structure of the group affects the quality of the inter- 
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action and the influence it may have. Zander, Stotland and Wolfe (1960) 
found that the greater the unity within a group, the more effect the 
group has on the self esteem of its members, The higher the unity, the 
greater the proportion of the self that becomes involved in the group 

and is affected by identification with the group. This follows Dittes, 
"the power of a group to exert influence over a member depends largely 
on the degree to which a person values his membership in the group" 
(1959:77). Attraction towards membership may be considered a function 

of two interacting determinants - the extent to which the individual's 
particular needs are satisfied by the group and the strength of his 

needs (Cartwright and Zander, 1953). In other words, why is he a member 
of the group, how important is this membership to him and is the group 
helping him to accomplish what he hopes to accomplish by being a member 
of it? Siegel and Siegel (1953) summarize that the influence of a 

group is dependent upon whether the membership group is also the referent 
group for the individual. This relates to the affiliative feeling within 
the group, and to whether or not the other members are significant others 


to the individual. 


The Size of Groups 


Literature regarding the size of groups and their tasks 
appears to be very inconsistent. It is obvious that group size and 
task characteristics make some difference to the way people interact 
within the group, and kinds of reactions they have to the group experi- 
ence (Hackman and Vidmar, 1970), but the nature of the difference is 


not clear. Thomas and Fink (1963), in reviewing thirty-one studies of 
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group size, concluded that the smaller the group the more a member will 
be satisfied with the group and his part in it. However, Slater (1958) 
showed that members may react negatively if the group is too small and 
that members find groups of five more satisfying. In the smaller groups 
the members appear to feel that the group is too ‘intimate' and that 
they cannot ern rece disagreements. 

Of groups with two members, or dyads, Hackman and Vidmar 
found they were substantially different from other groups. '"Dyads 
showed a higher level of intensity in performance, were especially well 
satisfied with the group experience, and reported a decided lack of 
coordination difficulties" (1970:47). 

Slater (1958), like Hare (1952), found a general increase 
in dissatisfaction with group membership as group size increased, while 
Hackman and Vidmar (1970) propose that groups of four and five are '"'too 
comfortable" for effective task performance. Frank and Anderson (1971), 
whose tasks were of the 'production' type where images or ideas had to 
be created, tended to favour larger groups. Groups of five or eight 
members rated the task as easier, more beneficial and less effortful 
than did groups of two or three. However, Hare (1952) suggests that as 
size increases there is a tendency for groups to form subgroups or cliques 
and for more division of labour to occur. The cohesion of the total group 
can drop under such conditions. Frank and Anderson (1971) also concluded 
that even sized groups have higher rates of disagreement on decision 
making than odd sized groups. However, Mills (1953) found that a three- 
some tends to break up into a pair and a third party. All these studies 


favoured tasks of intellective activities rather than motor activities. 
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Groups in Outdoor Education 


eet is hard to find a situation that allows as many natural 
kinds of interaction as camping" (Harmon, 1972:13). Harmon is referring 
to a three day camping trip for student teachers, during which he recog- 
nized its contribution to a greater understanding of self and others. 
"Tt involved the development of underlying attitudes towards one's self, 
society and some of the tasks that are essential to human existence" 
(1972:14). 

Rabban (1973) sees camping groups as possessing therapeutic 
capacities. 

Individuals can benefit from dealing with group 

members with problems even when they can make 

life together difficult and trying..."Working 

through" those problems enhances the quality of 

human-empathy potential in children and also 

enriches the quality of group life (1973:8). 
Rabban cites cases of groups containing problem children and concludes 
that, within groups, these children benefit measurably and elicit an 
interaction which contributes to the development of others in the group 
and to the quality of the group life. However this does not mean that 
all interpersonal problems within groups can be beneficial, or that 
problems are prerequisites to good group life. Krieger says of resident 
camps "few other situations provide the variety and intensity of group 
interaction over such an extended period of time" (1973:17). A parallel 


can be drawn for outdoor education where similar groups and activities 


are involved. 
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IV. THE OUTDOOR EDUCATION SETTING 


The definition and objectives of outdoor education have been 
written numerous times by different people working in the field. While 
all agree on the importance of the outdoor setting for the learning of 
facts and concepts concerning the environment, not all recognize ay: 
importance of the social aspects involved. There is a tendency, for 
example, to encourage the learning of patterns of interrelations between 
and amongst bird and animal species while disregarding that such patterns 
may require opportunities for learning amongst the human species. 

Donaldson and Donaldson state "Outdoor education is education 
in, about and for the outdoors" (1968:6). They view the word "for" as 
being the key word because it implies the kind of approach necessary in 
outdoor education. The emphasis is on the environment - knowledge, 
understanding, appreciation and a positive sense of responsibility, "for" 
its preservation. Very few people can doubt the importance of this today, 
but such objectives tend to be restricted to the physical environment. 

Hammerman and Hammerman (1964) outline the basic needs served 
by outdoor education as: the need for effective learning; the need for 
realism in education; the need for recreative experiences; the need for 
basic concepts; and the need for awareness -- all pertaining to nature. 
School camping, which in many cases is the outdoor education program, 
has been said to offer “opportunities for youth to widen his experiences, 
to motivate classroom procedure, to build vigorous body health, to experi- 
ence the thrill of accomplishment and to lay down the basis for many 


recreational habits" (Nash, 1968:39). Mand (1968) views the objectives 
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of outdoor education as; 


1. An appreciation of natural resources. 

2. Improved instruction in science, language, 
arts, social studies. 

3. Development of recreational skills in the 
outdoors. 

4. Social experience. 

5. Community service. 

6. Aesthetic awareness. (1968:29). 


The social experience objective here refers mainly to a pupil/teacher 
relationship, but Mand does state: "The typical response to a school 
camping venture almost always includes mention of the social-emotional 
opportunities attendant upon the experience" (1968: 30). 

Smith et al say of outdoor education: 


It is not a separate discipline with prescribed 
objectives like science and mathematics; it is 
simply a learning climate offering opportunities 
for direct laboratory experiences in identifying 
and resolving real-life problems, for acquiring 
skills with which to enjoy a lifetime of creative 
living, for building concepts and developing con- 
cern about man and his natural environment and 
for getting us back in touch with those aspects 
of living where our roots were once firm and 

deep (1972:20). 


Smith et al recognize fully the social objectives in outdoor education 
and define them in detail: 

The preservation and development of both the 

individual and society demand that every normal 

individual develop the abilities and character- 

istics essential to effective social living in 

a democracy (1972:28). 
The objectives as laid down by Smith et al are later elaborated upon 
with statements like: a variety of social settings are provided where 


people can be themselves and where the group relations and individual 


feelings are in proper balance; camp can be a miniature community where 
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most community problems have their counterparts; many outdoor activities 
are possible only through teamwork and group action; living in the out- 
doors is informal and simple; there is little adherence to social or 
economic status or other barriers to real understanding (Smith et al, 
1972)2 However, these statements are oversimplified and in some cases 
contradictory. Strong arguments could be made against them. 

One of the reasons for outdoor education as set out by 
Kelly, is “children then will have an opportunity to live together 
twenty-four hours a day. They can learn, sone for the first time, what 
cooperative living can mean" (1972:4). A study done by Fitzpatrick (1968) 
showed there was close agreement amongst a panel of thirty selected out- 
door iE COE in regard to outdoor education goals. This panel, all 
persons closely associated with many aspects of outdoor education, agreed 
by majority on eight goals. The first of these was "To help realize, 
through outdoor education, the fifiris povenviwa: of the individual toward 


optimum development of mind, body and spirit" (Fitzpatrick, 1968). 
Related Research in Outdoor Education 


Much research has been done in the area of outdoor education 
generally and some has concerned the social outcomes. The specific con- 
cerns of these studies tended to differ to the extent that educational 
effectiveness, leadership, sociometric patterns and changes in person- 
ality, attitudes and self concepts of individuals have been investigated. 
Cole (1957), Johnson (1957), Kleindiest (1957), Rupff (1957), Berger 
(1958), Kranzer (1958), Becker (1960), Stack (1960), Davidson (1965), 


Gibson (1966), Steel (1969), Coren (1970), Coolbaugh (1972), and Krieger 
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(1973) all sought to measure the effectiveness of outdoor education and 
school camping programs. Although different aspects were measured, all 
tended to show that the program and the environment could positively 
influence social and personal development. 

Of these studies, five were concerned more specifically with 
self concepts. Davidson (1965) investigated changes in the social rela- 
tionships and self concepts of fifth and sixth grade children in rela- 
tion to two opposing school camp curricula based on differing philoso- 
phies. One camp was child-centred, where the children had input into 
the program and the administration of the camp, while the other was 
adult centred and ae authoritarian. Self concept check lists and 
classroom social distance scales were used. He found that both encamp- 
ments pYroduced positive change on the self concept scale and in social 
relationships, with no significant difference between the camps. 

Steel (1969) dealt with the effects on the self concept of 
educable mentally retarded adolescents. Although measuring physical 
skills and academic achievement, he found a gain in their general self 
concept. The subjects for Becker's (1960) study were, again, sixth grade 
students. Becker found there were significant positive shifts in the 
self concept of pupils of both sexes who had been camping, moreso than 
of non-campers. He concluded, "Thus it seemed apparent that, as a group 
the children who had gone to camp experienced increased feeling of con- 
fidence as people to an extent that was not matched by children who had 
not gone" (1960:354). He attributed this to the social climate provided 
by the camping situation. 


Coolbaugh's (1972) subjects were underprivileged children 
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who were sponsored for their camping experience. The instrument used 
for evaluation contained four sub-categories of the self concept, namely 
trustworthiness, self control, unselfishness and independence. 

Results consistently demonstrated marked 

positive effects on the campers and how 

they felt about themselves. Those campers 

with the lowest scores at the first test 

were those who demonstrated the most gain 


in score at the second testing (Coolbaugh, 1972:12). 
Krieger states: 

A review of the research literature indicates 

a definite positive effect on the self concept 

of children as a result of an organized camping 

experience; however, little effort has been 

made to specify the social milieu giving rise 

to this change (1973:16). 

Krieger proceeded to investigate the effects on self concept of younger 

as compared to older campers and male as compared to female campers. 
Although he found an increase in the self concepts, there was no signi- 
ficant difference between the groups. "The potency of the camping experi- 
ence carries across age and sex groups in terms of promoting positive 
feelings about the self" (Krieger, 1973:16). 

Kranzer (1957), Davidson (1965), and Gibson (1966) all utilized 
sociometry in their research. Davidson's results were positive, but 
Kranzer found that during a five day camping program for grade six pupils, 
the number of isolates tended to increase beyond that normally found in a 
classroom. Gibson's study (1966) was partly concerned with the placing 
of grade six students in cabins according to high and low social rank. 

He found that such a placement system improves group cohesion and, con- 


trary to Kranzer (1957), reduces the number of isolates. Gibson also 


stated that placing students in this way "provides for a greater oppor- 
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tunity for students of low rank to win self esteem" (1966;v). 


Johnson (1957) also made reference to group unity during an 


outdoor experience, finding that group cohesion increased significantly 


during the camp period studied. 


It is very noticeable how many of the studies in this area 


have concerned grade six students. This age group is apparently the 


most desirable for school camping programs and therefore tend to be more 


accessible for research purposes. There is definitely a great lack of 


research and literature pertaining directly to the young adult group, 


which is the age category of this study. 


Definition of Terms 


1. 


Ds 


Outdoor education experience: The field trip for the outdoor 
education program, which entailed three to four days of camping 

in an isolated, wooded area, living in lean-to shelters or tents, 
and participating in the many activities required to develop skills 
for outdoor survival. 

Single outdoor education experience: The three to four day field 
trip experience during which a subject undertook to camp on his own 
rather than as a member of a group. 

Dimension: A personality trait or characteristic, described in 
terms of a continuum, which is one aspect of an individual's total 
self identity. 

Attribute: The position along the dimension continuum which describes 
a personality characteristic by the degree of that particular dimen- 


sion that an individual possesses. Such positions are dynamic rather 
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than static. 

Social dimension: A characteristic which refers solely to one's 
ability to socially interact with others, for example, sensitivity 
to others, friendliness and tolerance. 

Task accomplishment dimension: A characteristic which relates to 
one's ability to perform and accomplish a particular task, for 
example, cooperation. 

Leadership dimension: A characteristic which refers to one's capa- 
bilities as a group leader, to influence the activities of the group, 
for example, showing good judgment, preferring to direct. 

Skill dimension: A characteristic pertaining directly to one's 
skills in the outdoors, for example, manual dexterity. 

Aesthetic dimension: A characteristic referring to the degree of 
appreciation an individual has for the physical environment. 
P-group: The primary group, or subgroup to which the individual is 
most closely associated throughout the outdoor education experience. 
Self concept: For the purpose of this study, self concept refers 

to an individual's view of his attributes on specific dimensions; 
his conception of personality characteristics. 

Other's perception of self: The attributes or personality charac-— 
teristics of an individual as seen by the other members of his P- 
group, these members hereafter being referred to as significant 
others. 

Coincidence: The degree to which the individual's concept of him- 
self concurs with the conception of him held by his significant 


others. 
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Social leader; A member of the P-group who has been selected by 
the other members, either collectively or individually, as the 
member who contributed most to the social aspects of the outdoor 
education experience. 

Task accomplishment leader: A member of the P-group who has been 
selected by the other members, either collectively or individually, 
as the member who contributed most to the task accomplishment 
aspects of the outdoor education experience. 

Skill leader: A member of the P-group who has been selected by the 
other members, either collectively or individually, as the member 
who contributed most to the skill aspects of the outdoor education 
experience. 

Preferred other: (PO) A subject who has been selected by another 
as the person most preferred with which to share a similar outdoor 
education experience. 

Less preferred other: (LO) A subject who has not been selected 

by another as either a preferred other, or a social, task or skill 
leader. 

Outdoor living-specific dimension areas: Those dimension areas 
which appear to be most relevant to living in the outdoors as shown 


by this outdoor education experience. 


Non outdoor living-specific dimension areas: Those dimension areas 


which appear to be least relevant to living in the outdoors as shown 


by this outdoor education experience. 
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CHAPTER IIT 


METHODS AND PROCEDURES 


Research Hypotheses and Question 


The following hypotheses and question were tested in this 


study: 


ig 


3a. 


3b. 


OCs 


The social and/or environmental interaction which occurs during an 
outdoor education experience produces changes in an individual's 
self concept corresponding to the direction and quality of that 
interaction - in this case a positive direction. 

As a result of an outdoor education experience, greater changes in 
an individual's self concept occur in outdoor living-specific dimen- 
sion areas than in non outdoor living-specific dimension areas. 

The self concept of an individual after the outdoor education experi- 
ence coincides greater with the perception of him held by the others 
in his P-group than does his self concept before the outdoor educa- 
tion experience. 

Coincidence between an individual's self concept after the outdoor 
education experience and the perception of that individual held by a 
highly significant other person is greater than the coincidence 
between the individual and a less significant other person. 
Coincidence between an individual's self concept after the outdoor 
education experience and the perception of that individual held by 


the others in his P-group is greater when the P-group is small. 


26 


= Cy ee ah file 


aagroamooas mia + a —" 


aids at hoteot Stow notaesup bas asvedzogyd gntwolie? gf 


. | 
} PAY : y “ 
\ 





as agnktub exvaso datdw notaserstrt Les tsmino tBvng xo\bns fetooe sat .L 7 Ge 
e'faubiviboai as nh esgneds esouboxq soneixaqes notdsauba so0bsa 4 

i. 

ted3 to yitinup bas gotiseztb isd? 0% antbnoqaprisa ‘AaBion09 ‘ie © ee 

A nobjoorkh av byreog 6 9869 anda nt - disooxssat 

at asgasds toissrg ,sonettegxs nok aoubs roob4us ne. ‘to atwaet rt ek a - a 








2 
7 


-nemkb obltosqa-gnivil toobsue ak wmro: 29 3qeanos tise gt. aubievtba a8 i 
.2R9%h HObsremth of ttasqa-gaivil roobrvo Rom ok meta ener fote 
‘=bi9que notisoubs toobtuo sit tstts Laubivibag sed Yo aqaoa03 Aloe sar AT Be 


- 


ayodio $43 vd bled mid’ Yo notiesorsg ond Hid bw TOs S58 aabtonio’ sons 





j 
8 zd’ bio’ a aaah gant to ‘nuke i gontsq.® 


soobsuo oft ists aqsnhies Atee e einen Be 
: * iv 
‘2 


2. 


Ps sin nes at 


‘ 
——_ 4 
p a? ¥ 


144 | 


4. The following research question was explored; 
What are the individual's personal objectives for the outdoor educa- 
tion experience as reflected in whom he chooses as a preferred other 
camper in relation to whom he sees as skill, task accomplishment and 


social leaders in his P-group? 


Research Setting and Sample 


The field research reported took place during January, Feb- 
ruary, March and April of 1975 in the Edmonton, Alberta area. It utili- 
zed the 126 students enrolled in five different outdoor education classes 
during the winter term at the University of Alberta. Although these 
classes were offered in the Faculty of Physical Education, the students 
were from four different programs: Bachelor of Physical Education; Bache- 
lor of Arts in Recreation Administration; Bachelor of Education; and 
Master of Science in Physical Education. The students were in their 
first to fifth year of enrollment at the University, with the majority 
being in the second to fourth years. 

Three instructors were responsible for the classes, two of 
the instructors taking two classes each. In spite of this, the format 
of the classes was very similar. All classes combined theory, in the 
form of lectures and discussion, with practical laboratories and field 
trips; 

The field trips around which this research was based took 
place at different times throughout January, February and March. However, 
all trips were winter camp-outs with the same goals and objectives. They 


all required the students to camp in lean-to shelters or tents in an 
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isolated, wooded area, practicing and developing their camping, survival 
and manual skills, and developing their appreciation of the outdoors. 
The duration of the field trip was three days for four of the classes, 
and four days for the fifth class. 

Before the trip, each class subdivided into smaller groups 
which were to become the camping units, or P-groups. The size of these 
groups depended entirely upon the decision of the instructor involved. 
For example, one class consisted of pairs and single campers only, while 
another class had groups of up to eight subjects. This provided a natural 
range in the size of the groups without interfering with the plans of the 
instructor. The actual membership of each was in most cases decided by 
the subjects, each subject being relatively free to choose which group 
he belonged to and with whom he camped. However, this was not so for 
one of the studied classes. Here, the instructor selected the group 
membership for his class, which may have differed the experience for 
these subjects. Gibson comments on a specific effect of different group 
selection, stating: 

When students are placed together by random 

selection, isolates and neglectees increase, 

but when students are placed according to 

social rank into homogeneous groups, the iso- 

lates and neglectees are reduced (1966:217). 

For this study, whether the group selection had differing effects upon 
self concept change is not established. 

With the method of this study being that of repeated obser- 
vations of subjects in field research, attrition problems tend to be 
magnified. Consequently, when subjects did not appear for class for 


the administration of the second questionnaire, three other class meet- 
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ings were attended by the investigator. If, after this period, the 
subject still had not appeared, he was then dropped from the study. 
For this reason, the data for some of the P-groups was incomplete. 
Questionnaires one and three were administered and returned 
complete within a matter of minutes. Unfortunately, in some classes, 
with meetaticire two taking longer to complete, it was not practical 
to administer and collect the questionnaire in the same session. When 
this occurred, the percentage of questionnaires returned was somewhat 
lower. In total, seventy-one per cent of the initial sample completed 


all three questionnaires. 


Instrumentation and Development 


The same questionnaire was used throughout the study, with 
differing instructions for each time it was presented. The basic format 
was a modified version of Sherwood's Inventory of Self Concept (Sherwood, 
1962:171), which consisted of twenty-six dimensions, all bi-polar adjec- 
tive rating scales. Ten of these dimensions were utilized in the pilot 
study for this research. The ten point rating system was retained and 
a further five dimensions which were felt to be more suited to the 
specific outdoor education experience were added. This type of scale 
has been shown to have test retest reliability of .85 (Sherwood, 1962), 
(Scott, 1973). 

This inventory of fifteen dimensions was piloted on a group 
of twenty outdoor education students in relation to a field trip they 
undertook during September, 1974. From this data, and discussion with 


the subjects afterwards it was determined which of these dimensions 
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appeared to be most relevant to the outdoor situation. Of those taken 
from Sherwood, three were retained in their original form and two were 
slightly modified. Two other dimensions used in the pilot study were 
retained and two were modified. A further seven were then added. 

In order to ensure reasonable construct validity of tel; 
instrument, eight outdoor education instructors, all of whom had been 
responsible for outdoor education classes and field trips at the Univer- 
sity of Alberta were consulted regarding the dimensions, | They were 
questioned on the qualities that they felt were important for a success- 
ful group and individual outdoor education experience, and asked to rate 
the fifteen dimensions of the pilot study. After analysis of all the 
above factors sixteen dimensions were selected for this research. 

These dimensions were differentiated arbitrarily, on the 
basis of experience, into five self identity areas: leadership; task 
accomplishment; skills; socio-emotional; and aesthetics. In the leader- 
ship category the dimensions were: Need to be directed-Prefer to direct; 
Show judgement-Lack judgement; Show initiative-Need to be guided; Know- 
ledgeable of the outdoors-Lack knowledge of the outdoors. Those dimen- 
sions relating to task accomplishment were: Helpful-Hindering; Disinter- 
ested-Enthusiastic; Uncooperative-Cooperative; Dislike abnormal situa- 
tions-Adaptable to abnormal situations. Skill dimensions included: 
Skilful with an axe-Not skilful with an axe; Not manually dexterous- 
Manually dexterous; Competent in outdoor skills-Not competent in outdoor 
skills. Socio-emotional dimensions were: Sensitive to others-Insensitive 


ative consulted were: R. Clements; R. Glade; Dr. L.L. Lanier; 
R. Long; B.G. Meropoulis; Dr. H.A. Scott; Dr. W.D. Smith; D.B. Stuart. 
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to others; Unfriendly-Friendly; Lack self confidence-Self confident; 
Tolerant-Intolerant. The one dimension relating to aesthetics was; 
Appreciate nature-Take nature for granted. Although there was no forma- 
lized order to these dimensions, they were arranged on the inventory in 
such a way that they were not grouped together in these areas. This 

was to avoid patterned responses as much as possible. 

An extra task required of the subjects in the pilot study 
was to indicate, on the inventory, the attributes they considered lideal' 
for an outdoors person. For the fifteen dimensions used in the pilot 
study, this information served to determine the positive end of the 
dimension pole. As only some of these dimensions were retained for the 
final inventory, the positive/negative value for those dimensions which 
were added was determined by the general consensus of opinion of the 
outdoor education experts. 

With the positive/negative orientation of the poles estab- 
lished, the dimensions were then arranged, placing some positive poles 
on the left hand side of the inventory and some on the right hand side. 
There was no set pattern for this arrangement. However, the proportion 
of dimensions with positive orientation on the left hand side is approxi- 
mately equal in both the inventory for this study and that developed by 
Sherwood. It was intended that by changing these orientations from left 
to right in an irregular manner, patterned responses might again be 
avoided and the concept of a continuum would be continually reinforced. 

Another consideration taken from Sherwood was the category 
labelled ‘Not a part of my picture'. This area, placed below and separate 


from each dimension, could be checked if the subject felt that this par- 
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ticular dimension was not a part of his concept of himself, or of his 
perception of any one other subject. This category was included to 
avoid imparting attributes to subjects by the structure of the question- 
naire. Because the subjects had this means to “opt out" of a dimension, 
the scale for this research was a ten point rating type, rather than the 
eleven point scale used by Sherwood. This was to eliminate the neutral 
position which no longer seemed necessary. 

Another feature added to the second questionnaire was four 
sociometric questions to gain insight into the functioning of the P- 
group, the patterns of interactions between the members, and the leader- 
ship patterns. ''Sociometric technique is the use of appropriate socio- 
metric tests to reveal group structure and to identify subdivisions of 
the group and various types of group positions" (Jennings, 1973:11). 
Three questions required each subject to indicate which members of their 
P-group they felt served leadership functions in skill, task accomplish- 
ment and socio-emotional areas. The response to a further question gave 
the subjects choice of their preferred other camper. This was used as 
an indication of their preferred other (PO) who was a significant influ- 


ence in the group. 
Procedure 


Questionnaire one, the self rating, self concept inventory 
was administered to all subjects prior to their departure for their par- 
ticular outdoor education experience. In most cases this was done the 
day before the departure, at which time the subjects had already formed 


their P-groups and begun the necessary planning and preparation within 
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that P-group unit. At this stage the subjects were introduced to the 
study and their full cooperation was requested. Before each was asked 

to rate himself on the questionnaire, the dimensions were clarified and 
questions were answered, In particular, the dimensions: Appreciate 
nature-Take nature for granted; Not manually dexterous-—Manually dexter- 
ous; Knowledgeable of the outdoors-Lack knowledge of the outdoors; and 
Dislike abnormal situations~-Adaptable to abnormal situations were further 
defined to help ensure all subjects had similar frames of reference. It 
was stressed that all attributes were to be viewed specifically in rela- 
tion to an outdoor education situation. 

Also at this time, each subject submitted a code number, the 
last four digits of their telephone number, which was to be used as an 
identity reference. A prefix number was later added to this which indi- 
cated their group membership with all members of the same P-group having 
the same prefix number. A further prefix number was attached which indi- 
cated the class membership of the subject. All those in the same class 
would then have the same first digit to their code number which would 
indicate the same outdoor education experience. 

Two to three days after the field trip ( the time being 
determined by the availability of the subjects), the second questionnaire 
was administered. This required all students to rate each member of his 
P-group in the same way and on the same dimensions as he had previously 
rated himself. For this reason the second questionnaire contained the 
same inventory as the self concept questionnaire. For each subject, the 
number of inventories equaled the number of other members of the subject's 


P-group. In addition, each subject was required to answer the sociometric 
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questions. Those subjects who had undertaken single experiences were 
not required to respond to this questionnaire. 

The post outdoor education experience, self rating self 
concept questionnaire was the last to be administered. This was a repe- 
tition of the first self concept inventory and was, in most cases, admini- 


stered at the same time as the second questionnaire. 


Analysis of Data 


Rationale for Parametric Data Analysis 


It was decided that for the purpose of this study, parametric 
statistics, using means and standard deviation from original scores, 
rather than non-parametric statistics would be utilized. 

All analyzed data was derived from the ten point bi-polar 
scales which could be assumed to be at least of ordinal quality (Scott, 
1973). Seigel (1956) states that parametric statistics should not be 
used for ordinal scaled data but this position has been more recently 
refuted by several authors. Anderson (1970) stated that the type of 
measuring scale had little relevance to the decision to use parametric 
or non-parametric tests. Further: 

...the F-(or t) test may be applied without qualm... 

It will then answer the question it was designed to 

ask: can we reasonably conclude that the difference 

between the means of the two groups is real rather 

than due to chance (Anderson, 1970:54). 

Although much has been written on the advantages of non- 


parametrics when the assumptions of parametric methods are not satisfied 


(riick, 1972). 
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a review of the studies concerned with investigating 
the effects on tests of significance of failure to 
satisfy the assumptions of analysis of variance and 
the two-tailed test, indicates little distortion 
even when marked deviations from assumptions occur 
(Gaito, 1970:47). 
Many studies have been done since Seigel's (1956) work which 
have brought forward strong arguments for the use of parametric tests. 


These are explored in detail in Orlick's (1972) study. 


Analysis of Variance 


Analysis of variance has been selected as the general mode 
of statistical analysis for this study, to test the significance of the 
difference between three or more means. The rationale put forward by 
Edwards (1972:112) was utilized. The means of the self concept (Time 
1 and 2) and the perceptions of other members of the P-group are analyzed 
to test hypotheses 3a, 3b and 3c. However, in testing hypotheses 1 and 2, 
the difference between only two means is analyzed. In these cases the 
test is repeated. "When a test is given and then repeated, an analysis 
of variance may be used to determine whether the mean change is signifi- 


cant" (Garrett, 1958:291). 


Analysis of Data by Hypotheses 


The nature of the data for this research was such that the 
failure of one subject to return a questionnaire meant incomplete data 
for the rest of the subjects in his P-group. Because of this, there is 
a variation in the number of subjects used for each hypothesis. 


Analysis of data by each hypothesis is thus: 


e€ 
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Hypothesis ‘ss 


The data for all subjects who completed both self concept 
inventories was computed, (N=104). A one way analysis of variance with 
repeated measures was done using the University of Alberta's Statistical 
Package for the Social Sciences (SPSS) to determine whether there was a 
significant change between Time 1 and Time 2 of the self concepts. | 
Analysis was done of the total self concept as well as for each of the 
sixteen dimensions. 

A two way analysis of variance with repeated measures was 
likewise done to determine whether there was a significant difference 
in the self concept change between single and group campers. The un- 
weighted means approach was used for unequal cell members (Winer, 1962: 


B02) 


Hypothesis Ay 


The data was used for all subjects who completed both self 
concept inventories, (N=104). A one way analysis of variance with 
repeated measures was done using the University of Alberta's SPSS computer 
program to determine whether there was a significant change between Time 


1 and Time 2 of the self concept in the dimension areas. 


Hypothesis 3a: 


Data was used for all subjects who had been rated by one or 
more other members of their P-group, (N=92). A two way analysis of 
variance using absolute differences was computed using the University 
of Alberta's SPSS program to determine whether there was a significant 


difference between Self (Time 1), Self (Time 2) and group perception of 








issitatisa@ e*ssrad lA %o viteteviad old Rai oA asw eetuesom boiasqet 


8 asw otedt 19d tai’ sntatss 3b oF asic Hes ath odd a Pacey 


chet 


-etqsines Ilse ort to ¢ omit hind f sek noewied preetee 
*) 


sdt to dons ot es Ifew em 4qson09 ifee tos. ‘gt to cia sa akectanh 





anw aotvessm betseqsy Atiw somstysv to statins wow ows i 

Ssogstatirb insoiting te B esw ae tasdt aitw amines) 3b oF ‘ano’ oeawoa 
ere 

~fiy’ aT .@tsqms> quotg bas signia asewjsed eget. 3qesmos iss ola at 


:SAel anew) anoduom [fs Levpenu toi Seley aBW Hebonaais engem bosdighaw 


ifse daod bsislames onfw esogtdue ifs yok been anu gaeb, sat F _D 


fitiw soasirav to elayisas yaw eno A -C80TEH). weoitosaavai Janene 
yeduqiNos 2242 a ‘eatrodlA 0 gn cis winbait Snob ‘esi essuecom bessnqos 


smiT neswied sgnsio toasitingte s eaw per sedsone sabeasob oF merioxg 


-259%8 polenomth sda at tqson0o ios arta to £ att: ue ei 
lied , pene “" ae 
oo on —a 
Lit 4 4 


it ro 


iy 


are - W 0 at ‘ae oa a) th 
bh : : | 
- aus 





37 


the individual. 


Hypothesis Bb: 


Data was used for all subjects who had selected a preferred 
other from their P-group, (N=46). A two way analysis of variance was 
computed using the University of Alberta's SPSS program to determine 
whether there was a significant coincidence between self concept, (Time 
1 and 2), and the perception held by a preferred other as opposed to a 


less preferred other. 


Hypothesis Bc: 


Data was used for all those subjects with one or more others' 
perception ratings, (N=92). It was arranged into three categories depen- 
ding upon the size of the group each subject belonged to: Small (Group 
size being two and three members, N=18); Medium (Group size being four 
and five members, N=47); and Large (Group size being six and seven members, 
N=27). A two way analysis of variance with a Duncan's multiple range test 
(Steel and Torrie, 1960:107) was computed to determine whether there was 
a significantly greater degree of coincidence between self and other 
perception in any of the group size categories. Again, the University 


of Alberta's SPSS computing program was utilized. 
Research Question 4: 


Data was used for all subjects who had selected social, task 
accomplishment and skill leaders, as well as preferred others in the socio- 


metric question, (N=62). Analysis was done by tabulating the number of 
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matches of preferred other with leadership choices. First and second 


choices for preferred other were considered, as were the preferred other 


choices which did not match with members in the subject's P-group. 


Results are presented in a descriptive form. 


1m: 


Delimitations 


The study and findings reported are delimited to male and female 
students at the University of Alberta in their first to fifth year 

of enrollment in the Physical Education and Education Faculties and 
the Department of Recreation Administration. 

The study and findings are delimited to a three to four day winter 
camping experience in an isolated, wooded area. 

The study and findings are delimited to a cold weather, group camping 


experience for which the objectives are skill orientated. 


Limitations 


ie 


In field research such as this, while there are great benefits to 

be derived from a natural, more realistic situation as opposed to one 
which is controlled and manipulated, there are limitations on the 
ability to control many variables. These factors, which could not 

be held constant for all groups and may have had differing effects 
upon the outdoor education experience are: the campout location, the 
temperature, the depth of snow cover, the diet of the campers during 
the field trip and the previous experience in winter camping of the 
campers. 


The length of time of the outdoor education experience can be viewed 
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as a limitation. Ideally, a longer period than the three to four 
days of the field trips would have allowed for more social and envi- 
ronmental interaction. 

Due to the differing degree of access the researcher had to the 
subjects of the study, the time span between the return of the 
questionnaires and the field trip experience was not entirely con- 
sistent. An attempt to control this was made by establishing a cut- 
off date after the field trip. Any questionnaires returned after 
this date were not included for analysis. This presented another 
problem with respect to drop-out rates and incomplete group units. 
The subjects being derived from three different classes is a limita- 
tion of this study. This is because the field trip studied was not 
always the initial field trip for that particular class. Four of 
the classes had had at least one trip before the one studied. This 
meant they interacted with other members of their class in an out- 
door setting previously and would know each other better than the 
subjects in classes which had not been on as many trips together. 
Three different instructors being responsible for the outdoor educa- 
tion program and experience may be viewed as a limitation. However, 
it can also be seen as a strength of the study. Any effects of the 
outdoor education experience upon the subjects would be regardless 


of the instructor involved or his program bias. 
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CHAPTER IV 


RESULTS AND DISCUSSION 


The purpose of this study was to examine the effects of an 
outdoor education experience, particularly a group experience, upon the 
self concept of the participants on sixteen selected dimensions. Five 
hypotheses were formulated and the statistical findings of the data 
collected in the "natural" experiment are presented below by hypotheses. 
Discussion of the results follows each data presentation. In addition, 
descriptive data also collected is included in this chapter. The signi- 
ficance of each finding is indicated when one of the four levels are met, 
rather than state an arbitrary level. This method of allowing the reader 
to set their own level of significance is in accordance with current 


literature. 


Presentation of Data by Hypotheses 


Hypothesis ils 


Social and/or environmental interaction which occurs during 
an outdoor education experience produces changes in an individual's self 
concept. 

Results: 

This hypothesis was strongly supported. Analysis of variance 
computed to determine the significance of the mean change in self concept 
from Time 1 to Time 2, established an F-value of 17.456 which was found 


to be significant at the .0001 level of confidence (TABLE 1). The means 
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of T, Time 1=3.376, Time 2=3.088 indicates the direction of the change 
in self concept. By being a lesser value, the mean for Time 2 shows 


significantly more positive orientation of the self concept. 


TABLE 1 


CHANGE IN TOTAL OUTDOOR EDUCATION SELF CONCEPT 
FROM TIME 1 TO TIME 2 ON MEAN OF ALL DIMENSIONS: 
_ ANALYSIS OF VARIANCE 


Source Dak 2 SiaSi Mas F-value SuseTl s 
re ee ES 
Between Groups ils 4.309 4.309 17.456 KKKK 
Within Groups 103 Zo en2o -246 

‘Bf 4 Bore positive 4590)). Soroupn toe ees ee eS 
Means of T 35376 3.088 


Mean difference 3.232 


Sena 2) Oe ee ee 


ima anmn 2a Se Beene ge ee eee ne ee es ee 


xkkkKD* 0001 (one-tailed test, N=104) 


Discussion: 

It seems obvious, therefore, that in spite of the differences 
in the outdoor education experience for the subjects - the instructors, 
the location, the number of previous experiences, the weather and the 
program, the experience itself produced a highly significant positive 
change in the general outdoor education self concept of the individuals 
involved. The social and/or environmental interaction which occurred 
during the outdoor education experience seems to have provided the posi- 
tive feedback necessary to instigate a positive modification of the self 
concept on the dimensions investigated. The position on each of these 


dimensions, or attribute (Miller, 1959) has moved to the more positive end. 
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This finding supports the theory that the self concept is 
dynamic and subject to change. How permanent this self concept change 
is is still somewhat open to question in the literature. The outdoor 
education self has been evaluated on the physical criteria of the envi- 
ronment and the social criteria of the group interaction process. It 
would appear that such evaluation proved favourable. Although the out- 
door education self is but one of the many subselves an individual may 
have which contribute to his total self (Sherwood, 1962), a change in 
this subself can effect changes to the total self. The core to an 
individual's perceptions or concepts may become more positive as a result 
of a more positive subself, through the spreading effect to other areas 
of the self (Maehr et al, 1962). 

In this pasnects the outdoor education experience may hold 
importance to the total or core perception an individual has of himself. 
The results of this study show, as did the work of Becker (1960), 
Davidson (1965), Steel (1969), Coolbaugh (1972) and Kreiger GiS¥e)euLiae 
an outdoor education camping experience can modify a self concept to the 
point where an individual perceives himself more positively after the 
experience than before the experience. As this can relate to his overall 
view of himself, it may also influence his expectations from life, as 
suggested by Gergen (1971). 

The subjects of this study were young adults. It appears 
that such self concept changes can occur in this age group as well as 
in the younger ages mentioned in the studies cited above. As shown by 
Steel (1969) changes can occur in mentally retarded adolescents, and by 


Coolbaugh (1972), in underprivileged children. It would be an obvious 
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implication that such outdoor education experiences can greatly benefit 
groups of emotionally disturbed or socially retarded children, or any 
group in which a boost to their self concepts could have therapeutic 
importance. However, opportunities for this kind of benefit should be 


open to all. 


Hypothesis 2: 


As a result of an outdoor education experience, greater 
changes in an individual's self concept occur in outdoor living-specific 
dimension areas rather than in non outdoor living-specific dimension 
areas. 

Results: 

This hypothesis was supported. The analysis of variance 
computed for each of the dimension areas to determine the significance 
of the self concept change from Time 1 to Time 2 established that the 
change was not significant in two of the five dimension areas. Those 
dimension areas were task accomplishment and aesthetics (TABLE 2). 
However, the dimension areas of leadership, socio-emotional and skill 
were found to be highly significant. 

A further breakdown of self concept changes was computed 
for each of the sixteen dimensions individually. The analysis of vari- 
ance was to determine the significance of change in self concept on each 
separate dimension from Time 1 to Time 2. It was found that nine of the 
dimensions were not significant at the .05 level while seven were found 


to be significant at differing levels (TABLE 3). 
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TABLE 2 


CHANGE IN SELF CONCEPT FROM TIME 1 TO TIME 2 
ON MEANS FOR DIMENSION AREAS 


Dimension area Direction Mean Diff. F-value Sign. 
Socio-emotional + 2.994 TAS Lk kak 
Leadership + Ze 200 165695 RK 
Skill + Bb32 21.809 REKK 
Task accomplishment + 2.954 -554 

Aesthetic - AEs BM )8) .140 

KKKPE.OOL  ***kp£.0001 (one-tailed test, N=104) 

Discussion: 


It would appear that the greater changes in the self concept 
of these subjects took place on dimensions which were more specific to 
the outdoor education experience, for example, competence in outdoor 
skills and knowledge of the outdoors. It can be said that the experience 
required the majority of, if not all of the participants to practice and 
possibly develop their individual skill level of tying knots, carving, 
trying a handicraft (all of which come under the definition of manual 
dexterity), using an axe or other such outdoor skills as fire building 
or building a shelter. While it is possible that some individuals had 
negative experiences in this area which is unlikely to have produced a 
positive change in their self concept, it appears such cases would have 
been in the minority. Significant positive changes were found on all 


skill dimensions which supports the very highly significant change in 
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TABLE 3 


CHANGE IN SELF CONCEPT FROM TIME 1 TO TIME 2 


ON MEANS FOR INDIVIDUAL DIMENSIONS 
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Dimension Direction Mean Diff. F-value Sign. 
1 Helpfulness + Deas 3.546 

2 Sensitivity to others + 3.024 jog KOM 

3 Directing 3 209 Spee) x 

4 Skilled with axe ae 3.875 ee oo KKK 
5 Friendliness si 2.548 045 

6 Appreciative of nature - tage yoye) . 140 

7 Showing judgement ar i ee Os 7 apps too iS) 

8 Enthusiasm ~ Teoh 2.594 

9 Manual dexterity - 3.663 Geo” * 
10 Self confidence GR 3.408 23.714 RKKK 
iis sliced ive in es Ys 8.145 x 
12 Competence in skills a5 3.509 Do tel RRKK 
13 Knowledgeable as Sesh 16.108 KEKE 
14 Cooperation a2 2.620 008 

15 Adaptability ae 3.576 Dana bee 

16 Tolerance oe 3.009 2.454 


a i 
7 Lis ee ee eee ee ee a ee 


Kp€.05  **p£.01 9 **#*p£.001 #***p£.0001 


(one-tailed test, N=104) 
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the skill dimension area (TABLE 2). This is understandable as the objec- 
tives for the programs in which these subjects were participating tended 
to emphasize the area of skills. 

The significance level of the socio-emotional and leadership 
dimension areas, which show great positive change could also indicate 
their importance to an outdoor education experience. However, the Sa 
cific dimensions which showed significant positive change in these areas 
are few (TABLE 3). In the leadership area, the dimensions of directing 
and initiative are qualities which obviously were practiced in the experi- 
ence and the subjects gained positive feedback of some form which pro- 
duced the positive change. Judgement, however, was a dimension which 
did not change significantly. In speculation, had a state of emergency 
developed during the Me sbor education experience which required quick 
and important decisions to be made, it is possible that a significant 
change either positively or negatively would have resulted. In other 
words, a quality or dimension which an individual does not put into 
practice may be less likely to change in his self concept simply because 
he does not receive feedback on that dimension. 

The one significant socio-emotional dimension, self confi- 
dence, deserves some discussion. It was found to be very highly signi- 
ficant and could be explained by the significant change in the total 
outdoor education self. A positive change in self confidence may have 
come about through positive changes in, for example, skill dimensions. 
The practice of, and gains in skill ability would add to the self con- 
fidence in that skill area. This could contribute to the self confi- 


dence of the overall outdoor education subself which may, in turn con- 
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tribute to the total self confidence. However, gains in self confidence 
may not have been restricted to skill areas as indicated by the following 
passage written by one of the subjects after the outdoor education experi- 
ence: 

I know a year ago I would have shied away from 

this situation (performing in a campfire program). 

I feel much more confident now in front of people. 

Outdoor education has been a base and lead to the 

formation of this confidence. 

It appears that outdoor education could make a large contribution to the 
total self confidence of an individual. 

Following the argument that practice of a dimension may 
create an opportunity for changes in the self concept, some dimensions 
are conspicuous by the fact that they did not show a significant change 
when it was expected that the outdoor education experience would require 
these dimensions to be practiced. Such characteristics as cooperation, 
friendliness, helpfulness and sensitivity to others should have been 
important during the outdoor education experience. Group functioning 
in this situation can be very relevant to task accomplishment, as recog- 
nized by some of the subjects in their log books: 

We were also very fortunate in having a group 

who equally shared responsibility and provided 

help to each other wherever possible. 

Relying on other people was a big part of the 

trip. If things were to run smoothly, everyone 

must do their share of the work. 

I think that everyone was trying to make our 

group work together. 

It is possible that the subjects of this study were already 


aware of the need for cooperative qualities and the individual contri- 


butions they would be required to make, previous to the outdoor educa- 
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cation experience. Therefore they would enter the situation with an idea 
of how they would need to, and intend to, behave in task accomplishment 
situations. If this was the case, a positive experience would merely 
support this conception of how they were capable of behaving, rather than 
instigate significant change. On the other hand, a group which does not 
function well fee not have the social environment to give positive ee 
back to an individual on a task accomplishment dimension. In this situa- 
tion, changes in the individual's self concept in the area is less likely 
to occur and there could even be a negative change. 

Two of the dimensions, although not significant, showed a 
change in the negative direction (TABLE 3). These were enthusiasm and 
appreciating nature. In both of these it is quite possible that the 
experience may have been a ‘revelation’ to these individuals who started 
out with an unnecessarily high and unrealistic view of themselves on 
these dimensions. Their initial enthusiasm for winter camping may well 
have been dampened by the experience. Three of the field trips took 
place during very cold, below O°F temperatures. A log book after such 
an experience stated "I am never going winter camping again. . 

Similarly, their self ratings on appreciation of nature may 
have been unrealistically high before the experience. They may have 
based their ratings on a highly romantic view of nature. Camping in 
the outdoors in such harsh conditions as the temperatures experienced 
by the subjects may well be a strong antidote to this romantic view. 

Nevertheless, the reliability of the appreciation of nature 
dimension is questionable. It was intended that the added definition 


and example given when administering the inventory would ensure that all 
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subjects had a similar frame of reference. This did not appear to have 
happened and the dimension may have been subject to many value inter- 
pretations. 

Further analysis was completed on this data to determine 
whether there was any significant difference between those individuals 
who were group members and those who were single campers. It was estab- 
lished that there was no significant difference in the change of self 
concept between these two subject groupings (TABLE 4). 

The result would appear to indicate that social interaction 
did not contribute as strongly as expected to the self concept change, 
and that the change must have been more as a result of interaction with 
the physical environment and in the improvement of self confidence and 
physical skills. It is an understandable result, nevertheless, after 
reviewing the types of dimensions which showed the significant changes 
(TABLES 2 and 3). These skill dimensions were not exclusive to a group 
experience and were the qualities which would have been practiced by 
groups and solo campers equally. However, a single experience, simply 
being alone can be ia reverse manner, a social experience. Even with- 
out the direct social interaction and comparison, one's social qualities 
may be re-evaluated while alone for any length of time. 

It should be noted though that the experimental setting 
contained a flaw in this respect. A large majority of the single sub- 
jects joined the rest of the class group for the day's program, hence it 
was not a truly isolated situation for them and some social interaction 
was still experienced. 


The findings related to hypotheses 1 and 2 seem to indicate 





avad of Yabqqs gon bib etd? ,Sonaasitst cosine inesseisuonlaiali a) 
~toink suey yam ox 399 dua) asst eved vem sotenemib ori bas bemeqaatt es 
ph etry .anorseterq © 
onlmioisb of stab eldd co betelqnos exw eteylens wid <5 08 2 
alsubivibat aaeds asowrsd sonotetitb sino bibnghe yao aaw wreds sedsedw 
-dajee ahw tl .ateqmas signte stew adw asodz boa aredisom quer exew odw ) 


ie 


toe to sgneiid sfi at opaersttth inhok ae Oh wesw o19d9. tend bereti a % 
(8 GIGAT) agniquarsg eee ‘ews oBots ngeteted tqeo009 | a) 
notiostetat Iptoore 32603 odeorbnk oF tes9qgs Siuow akuaes sdf m auinn Ss? 4 a. i 
esgnsdo. tqson02 iisu sda og ali as wianewae 28 soudiasa99 son bib : 
dgiw coitosteint to divas? 8 AB pTom madd syed 2aum) ‘aquetis eds s8d3"bme 
bus. sonsbitwoo tae to tasnsvorgms aia st — “Juotiao vag Leakaig ods 
S316. ,2a9lsnleteven, jivest eldsbussexsbau ee at aI pata Reg 
esgnerio Janokitaghe siz bewode donne, eudtaenty 1a eared se ainhwoiwes Y : 7 } 
quoxg & 03 sviguloxs gon sy6ew ano harrembb iftsie- Bil cs ‘nie ¢ eugpam) | 
Yd besttorryq o96ed sved bhoow ine esta ifaup bas “eecsin ie omadaabepee | Re ) 
ylomte conabiaqes aignie s ,1svavoH -vhisups eroiges> ‘oles ae) eqvexg . 
~ditw teva .ad5asiteqxe waled: 8 _ tanersor saaeye? & at 9 io soos. gases Me 
aottileyp Istooe a'eao .moetrsqmoo bas reat parent as 30 | | ' 
aks ao aie te aa a 





50 


(YOI=N ‘3803 poeTteq—ouo) 








£S¢C# S70° 87S °T €0S°T ueo_] UOTSUSUITG 
Lice 090° O77 °T 00S °T eourieTOL 9T 
00S° O€T° O€L°T 009°T AqtTTqeadepy ¢T 
S00° 790° YTE'T OSZ'T uotietedo0) = yT 
QE" 0S0° 0S9'T OOL‘T eTqeespeTmouy €T 
8S" OTO° 06ST 009°T STTTYS uF eousejedmo0g ZT 
90T° O£0° oss'T Qsc"T SATIETIFUL «TT 
aqies QSz" OSS °T OO€ °T eoUuepTJuoD JTS OT 
7S0° OZT° SyAbea 0S8°T AjTieqxXep [enue 6 
760° 090° 06€°T OSt7°T usetTsnyiug g 
TE0° 090° Olcat OS? '"T jueuespn£ moyg / 
Too" LEO" Bea 0SZ° einjeu jo saATIeTIeAddy 9g 
€00° 0S0° m= O9¢°T OO0€ ‘T SSeuTTpUeTIG ¢ 
66T°E 697° 618°T OSE 'T exe YITIM peTTTAsS ¥ 
961° OvT° OTO*Z OST*Z BuTIoeITG = ¢€ 
yIT’ SIT” 897° T OSE*T S1eyi0 03 ATATITSUeS Z 
400° 600° 607 °T 007 °T ssoutnjdqTeq T 
“u3TS onTeA-J QoUeTIF FTC ueoy dno1ry ueaQ] eTSUTS uoTSUSWTG 


HONVIAVA dO SISATVNV :NVAW NOISNAWIG 
GQNV NOISNYWIC 'IVNGIAIGNI dOd SNVAW NO SYHEWAW dNhodo-d UNV 
SYddWVO YTONIS HO HYONVHO LdHdONOO ATHS AHL NHAMLAd AONHAAAAIC 


7 WIV. 

















MES og. ee ae 
| gas. £ co) a | 
tt, = ae. a a coe a 
“SFO. _ 80. “Ofe. t= | oes. 
, 3b. a6. ORE I O¢a.t 
320. OS: Best. t } 028.4 
Ste. oe. o@e.t , Q0e.E 
305. of0. oge.t Ote.t | 
Gea. aro. Oee.. DORE ee 
36a, ozo. O23. £ oor .£ 
200. sao. ME. 28.5 
O02. Off. et. I 028.1 
Ete. | 030. ne) ae O0e.t 
‘ cee. 200. @h2.1 ede. 











Oe 


(A0f=" .3e53 Seits3-sno) 


od 


clearly the curriculum areas stressed in the outdoor education program. 
The emphasis upon skills is reflected in the significance of these dimen- 
sions in the study. It would appear that the study has tapped informa- 
tion showing the outdoor education program is producing what it aims to 
produce - skilled individuals. If any other benefits for the individual 
are to be WeGea from the program, they too may need to be See 

to a greater degree. Group cooperation was an intended objective of 

the programs studied but it seems apparent that this was not adequately 
catered for before or during the outdoor education experience. Likewise, 
environmental appreciation is referred to in terms of program objectives. 
The failure of such dimensions to greatly change may be partly explained 
by the romanticism theory outlined previously, but it may also reflect 
critically the program and its structure. These findings in themselves 


have value in the study. 


Hypothesis 3a: 


The self concept of an individual after an outdoor education 
experience coincides greater with the perception of that individual held 
by the others in his P-group than does his self concept before an out- 
door education experience. 

Results: 

This hypothesis was not supported. The analysis of variance 
computed to determine the significance of the difference haeen the self 
concept (Time 1) and the P-group perception compared with the difference 
between the self concept (Time 2) and the P-group perception did not 


establish a significance at the .05 level (TABLE 5). 
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TABLE 5 
COINCIDENCE BETWEEN SELF CONCEPT TIME 1 AND THE P-GROUP 


PERCEPTION COMPARED WITH SELF CONCEPT TIME 2 AND 
P-—GROUP PERCEPTION: ANALYSIS OF VARIANCE 


Source Dees Seb. M.S. F-value Sign. 


Between Groups 1 LZ 2 APA) 5744 
Within Groups 91 19.344 s2k2 


(one-tailed test, N=92) 


Discussion: 

It seems apparent therefore that the subjects of the study 
did not change their self concepts to significantly coincide with the 
perception of them held by the other members of their P-group. It 
could then be inferred that the P-groups were not the significant influ- 
ence which caused the change or modification of the individual's self 
concept. However, these findings require considerable interpretation. 
No group perception of the individual was taken before the experience 
as the majority of the subjects would not have known each other well 
enough to be able to give a reliable rating. Therefore, there was no 
P-group perception (Time 1). Because of this an assumption has to be 
made concerning the difference P-group perception, Time 1 would have 
been from P-group perception, Time 2. Sherwood (1962:113) assumed that 
group perception did in fact change during the ea pe indy ED and 
that assumption was also adopted for this study. 

According to Dittes (1959) the influence of a group on an 
individual member is dependent upon the degree to which that individual 


values his membership in the group. In this outdoor education situation, 
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where group membership was intense for three to four days but dissolved 
immediately thereafter, membership may not have been highly valued. 
However, given that the concept and perceptions were specific to the 
outdoor education experience, an outdoor education P-group would very 
likely be the only referent group for the individuals (Siegel and Siegel, 
1953) and would ee to be influential. | 

Other members of the P-group were, for some dimensions, the 
only comparison points for the individual. As the self concept change 
was found to be significant for the total mean for all dimensions 
(TABLE 1), the P-group must have influenced change of these specifically 
social dimensions. The socio-emotional dimension area also showed sig- 
nificant change (TABLE 2), but in viewing the particular dimensions in 
all dimension areas which showed change (TABLE 3), it can be seen that 
many of them were not entirely dependent upon social comparison and 
feedback. 

Social interaction of some form was necessary within the 
P-group during the experience. However, it would appear ae the inter- 
action did not automatically ensure that an individual's self concept 
would modify to coincide with that held by the P-group, even when the 
concept was specific to their common reference point, outdoor education. 
Theorists have indicated that other factors as well as interaction are 
required before a group has an influential effect upon the members. 
Attraction to the group (Festinger, 1954), affiliation (Mehrabian and 
Ksionzky, 1972), and group unity (Stotland and Wolfe, 1960) are such 
factors. 


Although not necessarily, these factors of attraction, arfili- 
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ation and unity are very often present within outdoor education field 
trip groups. The sharing of common interests and goals and the type of 
setting can often contribute to Hiteee factors. However, another impor- 
tant consideration for these factors is the length of time a P-group 
exists together for interaction. The time factor is a limitation of 
this study. In view of the existing literature, it is believed that had 
the outdoor education experience been of a longer duration, and there- 
fore social interaction been more prolonged, the P-group Trionee upon 
the individuals would have been more potent. 

Coincidence between self and others perception could come 
about in two ways; either the self concept is modified to how the P-group 
transmits its perception of the individual, or the group perception is 
modified to how the individual transmits himself. Although it is be- 
lieved that the influence is greater from the group to the self (Vide- 
beck, 1960), it is quite possible that both processes could occur simul- 
taneously. Either way, this process, leading to coincidence, is depen- 
dent upon the interaction between the group and the self. The direct 
feedback of the individual's success in the interacting process with the 
environment will also contribute to substantiate the views of self and/ 
or P-group. Again, these processes are dependent upon the factors dis- 
cussed above, relating to the quality and quantity of the interaction 


which will be further discussed in relation to hypothesis 3c. 


Hypothesis 3b: 


Coincidence between an individual's self concept after the 
outdoor education experience and the perception of that individual held 


by a significant other person is greater than the coincidence between 
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the individual and a less significant other person. 
Results: 

This hypothesis was not statistically supported. The analysis 
of variance computed to determine the significance of this coincidence did 
not establish a significant difference between self (Time 2) and the per- 
ception held by - preferred other (PO) as opposed to a least rien 


others GLO), sCLABLE 6).. 


TABLE 6 


DIFFERENCE BETWEEN SELF CONCEPT (TIME 2), 
PREFERRED OTHER RATING AND LEAST PREFERRED 
OTHER RATING: ANALYSIS OF VARIANCE 











Source D.K Saas Mos F-value Sign. 
Between Groups Zz 781 . 390 436 
Within Groups 90 80.538 894 


a 
a 


(one-tailed test, N=92) 


However, a comparison of mean scores does show a trend 


(TABLE 7). 


TABLE 7 


DIFFERENCE BETWEEN SELF CONCEPT (TIME 2), 
PREFERRED OTHER RATING AND LEAST PREFERRED 
OTHER RATING: COMPARISON OF MEANS 


Means P.O. IDGEIESE Or Daliere 
pn in@dtefg@uel’« coprention of Rimsell on 2 serticnt ar dimenet on sees so 
Self Time 1 3.409 3.061 » 4 Br226 .18 
Self Time 2 SMe 3.061 OL EL LO sls) 


modi fe bie paehention 1f thar athee'e note! 45 fe toed ne ee lees to 
Ee 
P.O. - Rating of preferred other; L.O. - Rating of least preferred other; 


Diff. - Difference from self rating. (N=92) 
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The preferred other (PO) and least preferred other (LO) only rated the 
individual after the outdoor education experience. The difference be- 
tween these ratings and the two self ratings (Time 1 and Time 2), do 
show an interesting trend. As can be seen on TABLE 7, the difference 
between the ratings of self, Time 1 and LO is less than the difference 
between the rating of self, Time 1 and PO. After the outdoor education 
experience the self rating had changed. While the difference now between 
self and LO has changed only slightly from that previous, the difference 
between self and PO has changed considerably so that only a rating of 
.01 separates them. 

Discussion: 

It would appear that although this hypothesis was not suppor- 
ted statistically, a trend is emerging whereby an individual's self con- 
cept changes toward the perception of him held by a significant other, 
at least more so than it changes towards the perception of him held by 
someone who is not significant. This tends to mildly support the theory 
concerning the influence of significant others relating to self concept 
of such theorists as Mead (1934), Sherwood (1962) and Scott (1973). 

These significant others serve as the comparison points for 
the individual, and provide for him a perspective for defining himself 
and others (Scott, 1973). The feedback from significant others is more 
relevant to the individual than that from a non significant other. If 
an individual's conception of himself on a particular dimension does not 
coincide with that held of him by another, he would be more likely to 
modify his conception if that other's opinion is viewed as relevant to 


him. If that other is not significant he is less likely to modify his 
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conception. 

It would seem, therefore, that positive changes in the self 
concept during outdoor education experiences could be best brought about 
by assigning participants to groups with others they hold as significant. 
However, in this study the significant or preferred other was selected 
after the sicil aeee and it is possible that subjects chose as preferred 
those others whose perception of them coincided with their own. Accor- 
ding to Manis (1955), the perception of a friend which is very likely to 
be significant, only influences change if it is a more positive percep- 


tion than the individual's own. 


Hypothesis Syee 


Coincidence between an individual's self concept after the 
outdoor education experience and the perception of that individual held 
by the others in his P-group is greater when the P-group is small. 
Results: 

This hypothesis was not statistically supported. The analysis 
of variance computed to determine whether there was a significant differ- 
ence between the group sizes with regard to the coincidence between self 
and group perception, established that the difference was not significant 
at the .05 level. This was established both for analysis in the three 
group size areas - small, medium, amd large (TABLE 8), and for analysis 
in the six group sizes - groups of two (dyads), three, sy five, six 


and seven (TABLE 9). 
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TABLE 8 


COINCIDENCE BETWEEN SELF CONCEPT (TIME 2) AND MEAN 
RATING OF OTHERS IN P-GROUP IN RELATION TO 
P-GROUP SIZE AREA: ANALYSIS OF VARIANCE 











Source Det. eres Mogi F-value Sign. 
Between Groups ~ Z ~445 ead ay AOE! 
Within Groups 89 WV Pa eo) 1.098 








(one-tailed test, N=92) 


TABLE 9 


COINCIDENCE BETWEEN SELF CONCEPT (TIME 2) AND MEAN 
RATING OF OTHERS IN P-GROUP IN RELATION TO 
P-GROUP SIZE: ANALYSIS OF VARIANCE 











Source Dake Sese Mes. F-value Sign. 
Between Groups 5 4.6384 OnI277 0.853 
Within Groups 86 93.5425 1.0877 








(one-tailed test, N=92) 


Discussion: 

These results would seem to indicate that the size of the 
P-group has no effect upon the degree of coincidence between self and 
group perception. As discussed previously in relation to hypothesis 
3a, this coincidence is dependent upon the interaction between the self 
and the group, more specifically the quality and quantity of interaction. 
It would appear then, that the size of the P-group during an outdoor 
education experience does not necessarily account for the quality and 


quantity of interaction which is required to produce the desired coinci= 
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dence. There seem to be many specific outdoor education factors other 
than the size of the P-group which influence the type of interaction. 

These factors could include the harmony of the group, the 
pre-trip planning, the weather and the type of tasks involved. Comments 
from the log books indicate these factors: 

When we first started out on the trip none of us 

expected to get along because we-had six leaders 

and no followers. But our group just got along 

fantastically...Another consideration is that the 

weather wasn't very bad so it made group function- 


ing easier. 


The lack of planning called for greater cooper- 
ation on the spot. 


During the time we were setting up the sauna there 
was excellent group cooperation. 


We had initially started out with a group of 5 

people. Suddenly someone's wife was coming along, 

another "outsider" threw themselves on the group 

and a latecomer joined in to make the group total 

8. To my way of thinking a group as large as that 

can not function efficiently. 

It can not be concluded that interaction is synonymous with 
cooperation, only that cooperation requires interaction. However, these 
types of comments suggest that quality and quantity of interaction during 
an outdoor education experience is not necessarily related to the size of 
the P-group. This tends to imply that, for an outdoor education experi- 
ence which is emphasizing social interaction, or more specifically a 
program to allow for social adjustment of the individual's self percep- 
tion, there is no optimum group size. Optimum size will also be influ- 
enced by such factors as length of group life, severity of the environ- 


mental or task demands on the group and hence for cooperation and divi- 


sion OL labour: 
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Research Question 4: 

This data was analyzed manually to establish an indication 
as to the extent the preferred other was also selected by the subject as 
a leader in the three leadership categories (TABLE 10). It was assumed 
that if a subject selected as his preferred other a member of his P-group 
whom he also Eee as the social leader, for example, then his ae ey 
objectives for that experience would lie in the social sphere. In the 
same manner, if his preferred other was also his selection for skill or 
task accomplishment leadership, then his personal objectives would tend 
toward those spheres. In some instances the preferred other may not 
have coincided with any leadership selections, or may have been chosen 


outside the P-group (TABLE 11). 


TABLE 10 


TOTAL NUMBER OF PREFERRED OTHER CHOICES WHICH 
COINCIDE WITH LEADERSHIP SELECTIONS 


a ee 








Skill Task Social 
lst PO oi 19 20 
2nd PO 10 6 12 


Skill - Skill leader 
Task - Task accomplishment leader 
Social - Social leader 


N=68; Group N=16 
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TABLE 11 


TOTAL NUMBER OF PREFERRED OTHER CHOICES WHICH 
DO NOT COINCIDE WITH LEADERSHIP SELECTIONS 


Within P-group Outside P-group 
lst PO | 4 20 
2nd PO 10 26 
Both PO Ls 





N=68; Group N=16 


Duplications were found in this analysis, where a subject 
chose as his preferred other a member of his P-group whom he also selected 


for two or all the leadership categories (TABLE 12). 


TABLE 12 


TOTAL DUPLICATIONS OF PREFERRED OTHER CHOICES 
WHICH COINCIDE WITH LEADERSHIP SELECTIONS 











Task/Skill Skill/Soc Task/Soc Task/Skill/Soc 
lst PO Wil 2 6 1 
2nd PO i 2 1 al 


ce re ne ann cin SE SR 


nn 58 SS SS 


Task/Skill - Duplications on Task and Skill leaderships 
Skill/Soc - Duplications on Skill and Social leaderships 
Task/Soc - Duplications on Task and Social leaderships 
Task/Skill/Soc - Duplications on all three leaderships 
N=68; Group N=16 
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Discussion: 

If it can be assumed that personal objectives are indicated 
by the coincidence between preferred other and leadership selections, then 
these results showed that the subjects of this study supported all three 
spheres of objectives. Their first choices for preferred other are almost 
equally spread between skill, task accomplishment and social leaders, as 
well as outside the P-group. This would indicate that even in a group 
which is relatively homogeneous in age and educational aspirations such 
as this sample of university students, participating in programs with the 
same emphasis, a wide variety of personal objectives can be expected. 

This data would tend to indicate also that some of these 
objectives may not have been met, or that some individuals still had other 
types of objectives for the experience. The number of choices made outside 
the P-group could be a parameter of dissatisfaction felt by those indivi- 
duals toward the other members of their P-group and someone from another 
P-group would better meet their objectives. 

From the duplications (TABLE 12) it appears that one indivi- 
dual may serve the function of two or more objectives. The duplications 
of preferred other coinciding with two leadership types tend to be in task 
accomplishment and skill leaders moreso than the other two combinations. 
This is understandable considering that in many instances in outdoor 
education, skill is required to be able to accomplish the task. However, 
task accomplishment as defined by the dimensions of this study tended to 
have social orientations which may account for the duplications between 
social and task accomplishment. 


To summarize therefore, not only do participants in an out- 
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door education experience vary in their personal objectives, but these 


objectives can be multiple and overlapping. 
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CHAPTER V 


SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 


Summary 


The purpose of this study was to apply some aspects of self 
interactionist theory to young adults in an outdoor education setting. 

It was assumed that an outdoor education situation provided a setting 
where interaction with the physical environment and in the social envi- 
ronment occurred simultaneously. It was also assumed that this inter- 
action was, by the nature of the outdoor education experience, heightened 
to a degree that made the self concept and group interaction very impor- 
tant issues in an outdoor education program. 

The "natural" or field experiment utilized five outdoor 
education classes at the University of Alberta, involving 104 subjects. 
It was based around a three to four day field trip in a semi-wilderness 
area, where the emphasis was placed upon the gaining of knowledge and 
skills. For the purpose of the experience the classes had been divided 
into camping units or P-groups. These ranged in size from two to eight 
members. However, ten of the subjects had chosen to camp alone. 

The perception inventory for the study was developed using 
the Self Perception Inventory of Sherwood (1962) as a guide... Many of 
Sherwood's dimensions were replaced by those more specific to an outdoor 
education situation. The procedure required subjects to rate themselves 
on the inventory before and after the outdoor education experience. Also, 


after the experience they rated all other members of their P-group on 
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the same inventory. Four sociometric questions sought to determine 


subject camp partner preference in terms of their characteristics. 


This data was analyzed to test the following hypotheses and 


research question: 


i 


3a. 


BD. 


SC. 


Social and/or environmental interaction which occurs during an 
outdoor Ape ee experience produces positive changes in an indivi- 
dual's self concept. 

As a result of an outdoor education experience, greater changes in 
an individual's self concept occur in outdoor living-specific dimen- 
sion areas than in non outdoor living-specific dimension areas. 

The self concept of an individual after an outdoor education experi- 
ence coincides greater with the perception of that individual held 
by the others in his P-group than does his self concept before an 
outdoor education experience. 

Coincidence between an individual's self concept after an outdoor 
education experience and the perception of that individual held by 

a highly significant other person is greater than the coincidence 
between the individual and a less significant other person. 
Coincidence between an individual's self concept after an outdoor 
education experience and the perception of that individual held by 


the others in his P-group is greater when the P-group is small. 


Research Question 4. The individual's personal objectives are reflected 


in whom he chooses as a preferred other camper in relation to whom 
he sees as skill, task accomplishment and social leaders in his 


P-group. 
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Conclusions 


Ls 


A highly significant positive change in the self concept of the 
participants of the outdoor education experience was established. 
Significant self concept changes were found in the skill, socio- 
emotional and leadership dimension areas. The aesthetic and task 
accomplishment dimension areas were not found to have changed signi- 
ficantly. 

The specific dimensions which showed significant positive change in 
the self concepts were: preferring to direct; skilful with an axe; 
manual dexterity; self confidence; initiative; competence in outdoor 
skills; and being knowledgeable of the outdoors. The dimensions of 
appreciating nature and enthusiasm showed negative changes, although 
not significantly. 

No significant difference in self concept change was found between 
those who were members of a P-group and those who camped singly 
during the outdoor education experience. 

The coincidence between the individual's self concept and the per- 
ception of him held by his P-group was not found to be significantly 
greater after the outdoor education experience. 

The coincidence between the individual's self concept and the per- 
ception of him held by a preferred other was not found to be signi- 
ficantly greater than between himself and a least preferred other. 
However, there did appear to be a trend whereby the individual's self 
concept had moved toward the perception of him held by a preferred 
other. 


No significant difference was found between any sized group in the 
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coincidence between the self concept and the perception held by 
others within the three to four day experience of this study. 

8. It can be expected that the personal objectives of the individuals 
who chose to participate in an outdoor education experience might 


be many and varied. 


Implications 


Based upon the results of this study, the following impli- 
cations may be drawn: 

1. An outdoor education environment such as that experienced by the 
subjects of the study, provides opportunities for interaction with 
the physical and social environments simultaneously and therefore 
has the capacity to produce positive changes in the self concepts 
of the individuals. 

2. An outdoor education experience of the type studied can contribute 
greatly to the self confidence of an individual participating in it. 

3. An outdoor education program creates an environment which allows for 
the practice of the objectives emphasized. This can produce in those 
emphasized areas a more positive self concept in the participants, 
which in turn can add to their general self concept. 

4. Those aspects of self which are more specific to the type of outdoor 
education program will tend to show the greatest positive changes in 
the self concepts of the participants after the field trip experience. 

5. The relative emphasis placed on physical skills, social interaction 
and environmental appreciation in the course objectives of the curri- 


culum will be reflected in corresponding changes in the physical and 
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socio-emotional skills and environmental appreciation aspects of the 
participants' self. 

6. An outdoor education experience such as the one studied does not 
necessarily, through group membership and social interaction, allow 
opportunity for an individual to develop a self concept which coincides 
with society's perception of him. However, it is speculated that a 
longer outdoor education experience than the ones studied here may 
show different results. 

7. There are many factors which influence the interaction of members 
within a group in an outdoor education experience. Of these, group 
size is not necessarily the only important factor. 

8. Single and group experiences in an outdoor education field trip for 
young adults have equal capacity to develop changes in an individual's 
self concept, if the emphases of the experiences are common to both 
single and group campers. 

9. An outdoor education experience such as the one studied has the capa- 


city to produce negative changes in the self concept. 
Recommendations 


Further research in this area of outdoor education should 
concentrate more on the internal structure of field trip groups and the 
effects upon the individual members. As yet, the interaction process 
within groups in an outdoor setting, which can be very potent, is very 
much undefined. It is conclusive that an outdoor education experience 
has a strong capacity to influence the individual's self concept, but 


the social influence in this respect is still unclear. To determine 
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these social influences more accurately it would be necessary to separate 
the social interaction from the environmental interaction in the analysis. 
For the purpose of this study they were viewed as simultaneous processes 
and analyzed as such, but individually the influences are not conclusively 
determined. 

Whether changes in self concept have lasting effects can be 
explored, particularly in relation to groups which remain as a group unit 
after the experience. Self and group theory could be applied to school 
classes for example, and the long term effects upon the relationships in 
the classroom and the individual selves could be assessed. This is im- 
portant if it is to be recognized in the educational system that outdoor 
education experiences have Hererrts beyond those that are strictly aca- 
demic. 

Further study should be undertaken using a case study approach, 
taking a few outdoor education groups and studying them in depth. In this 
way many of the difficulties encountered in this study could be avoided. 
An outdoor education group with four or five P-groups on an extended 
field trip would be an ideal setting. This would ensure consistency of 
the program, of the availability of subjects and the experience, as well 
as allowing more time for group patterns to be established. The research 
should be of an ongoing nature rather than the before and after design, 
with the researcher continually present to develop a deeper understanding 
of the experience and the events which could contribute to the social 
processes. Data could be compiled from the personal observations of the 
researcher as well as the inventory and sociometric techniques. A greater 


use of sociometry throughout the field trip would help to show changing 
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relationship patterns in the P-groups during the experience, changes or 
consistencies in significant others and indicate interaction processes 
outside the P-group. A case study approach would eliminate many of the 
problems encountered in the present study and would provide much infor- 
mation of the interaction and its influences actually during the outdoor 
experience. 

Comparative studies are a further possibility... Group and 
self theory could be applied to programs with different orientations and 
objectives to provide valuable comparative data on group structure, func- 
tioning oad the effects upon the individuals of the different programs. 

This study has been an attempt to discover what it is about 
an outdoor education experience that can influence both groups and indi- 
viduals participating. However, much research is still required to 
develop a comprehensive understanding of such influences and their out- 


comes. 


Nid sd | T 
oy a 7 U oF 
¥ 5 } a - 
j “9 


to augando (sonetreges oft sem ecuosat 9 
eezesso1g aohiosieank asookhat bas @ 
sis to yam sjentatio bivoy donotags % 
-*olal dou ebiverq blyow ea lal seocheithilidipaiaeaieeaaa ars 
‘oobjuo sd3 gniwh yltausdsn esdnsulint sat bos notsoexetat s9>So\motiem : 
















a) a: 
i 3 See : 
de way pe Sella! aS: . ; 


‘ed 





bas quote .vibhedteabe Latin 8 938) im 





.BeTQOT JIostoltib edd Roe aleubivioal ada eon: | 
suods at Jt tsilw vovesekb og aqmsite ak need gad. nities re hie heine Y 
-thet bas squoty died sensu En, we teda comerieqxs neiisoube so0bwo me ‘ 

od baxtvper Liiva ef dowsses? dove alata -gabtiqiotiieq afeably if : z 7 

~tuo 1rsdy ban eesneul ia pe to artbnasexsbou sytensdanqeos “mney Aw 7 | 


1 —~ oe viata 


an 


a fa he ie 


aay eee et 


9 ; 
; 


Fi 


BIBLIOGRAPHY 


Allport, G.W. Patterns of Growth in Personality. New York: Holt, 
Rinehart and Winston, Inc., 1937. 


Allport, G.W. "What Units Shall We Employ?", In G. Lindzey (Ed.), 
Assessment of Human Motives. New York: Rinehart, 1958. 


Anderson, N.H. "Scales and Statistics: Parametric and Non-parametric", 
In E.F. Heerman and L.A. Braskamp (Eds.), Readings in Statis- 
tics for Behavioural Sciences. New Jersey: Prentice Hall, 
Inet; 1970% 


Backman, G.W. and P.F. Secord. "Resistance to Change in the Self- 
Concept as a Function of Perceived Consensus among Significant 
Others", Sociometry, 1963, 26, 102-111. 


Bales, R.FOGsI Interaction Process"Analysis, SuIn DIL: 'Sillis’ (Ed‘); 


International Encyclopedia of the Social Sciences. New York: 
Crowell-Collier and Macmillan, 1968, 465-471. 


Becker, J. ''The Influence of School Camping on the Self Concepts and 
Social Relationships of Sixth Grade School Children", Journal 


of Educational Psychology, 1960, 51, 352~-356. 


Benjamin, J. "Changes in Performance in Relation to Influence Upon 
Self Conceptualization", Journal of Abnormal and Social 


Psychology, 1950, 43. 


Berger, H.J. "A Plan for Developing Contingencies for Leadership in 
School Camping and Outdoor Education for Elementary Education 
Students", Dissertation Abstracts, 1958, 19, 7, 1641. 


Calvin, A.D. and W.H. Holtzman. "Adjustment and the Discrepancy 
Between Self Concept and Inferred Self", Journal of Consulting 
Psychology, 1953, 17, 39-44. 


Cartwright, D. and A. Zander. Group Dynamics Research and Theory. 
New York: Row, Peterson and Co., 1953. 


Cole, R. "An Evaluation Study of an Extramural School Camping Program 
for Adolescent Boys Identified as Potential School Leavers", 


Unpublished Doctoral Dissertation, Wayne University, 1957. 


Combs, A.W. and D. Snygg. Individual Behaviour. New York: Harper, 
IS93 


Coolbaugh, J.A. "Research Shows Campers Improve Self-Concept", 


Camping Magazine, 1972, 44, 8. 


ZY 





© Piarborsers Pe) hi her CT TE 

















7 
& ' a i@\0 ag ws a Beane | = 
~tioH idnoY wok xd is¢ ye ea W.9 att ae a : 
(BAY yvanbota!.o at Tyee oi sata sb tou siti W.O .30qItA 
33 -S2@0l .avarfonth :Aro¥ wer ili to Jnomegonus : 
,otitemeteq-nowt bee oittomeyed :eottelie32® bone aslaoe”. .B.n gorse ba 
 -atteze oct egatbsss .(. 958) quodeetd .A.d hoe nemteoH’. 9.2 at" © 
iigh sotigex? :yee7St we .aspwetse 
7 ; Pa hr 3 ent ; 
~?Ie2 of) ak ogmet OF stmdbetean lpxdseaeit.4@ Bae .Wid a 
insobliagh? snoms euemsanod beykeaotel to nok? ont & 8B Sescras . 
\ .TLE-SOL Ok | CoOL (TaamoE 08 . "etoi30 ~ 
.(, 5%) ebbee .16¢ wr _ bbeicfena Beeoerd bert nducnd aa yaa 
-H20Y we =, aporietoe Lakeo® od f OLLI ENI9- a 
itaecon Boel eT : 
bre weqscinD tise shit no gutamed Loshoe Ro! sshouftat ee L redo 
teprsot ,"serbitdd Looded she) daxk? to sqtdesotialen Sabooe u 
‘DEEECE (HE OORT ,ypolasyet Tanbiaauet io" 
soqli sonaclinl of¢ nottaket at 2 omens? x87 mt asgnsio”"  .t imetnsa 
teioos bas IemordA to Ienxpot ,"nottestisvtqeoned 2iee ~ oom 
| G8 022 .ygotodoyad 
at qitatsbsed to eekssegettao® gatqofovel x02 asl? ai U.K: -teg7ed co 
nolisovba yxssnemeli wot mokisouba wobsu0 bas gatqmed Loorive | 
{ROL .N Ql ,B20f aioptiedA gottadzoeah ,"admebus 


yoraqe .erd edt bos aroemgeu({bA" .ceamsclow \H.W bas .G.A ipbvtsd ’ 


ittveno) to tomxyol ,"tie@ herreitnl bak tqson0d 2ie® asswish . . 
Pe ee ARE INE EeeL exantaemes 


porn) We See ere bi iad 
Ss] VRS wee Fart | eyed Aye if taal pope ce 


gr rae? 7 oa: bil teil p 


ee 





72 


Cooley, C.H. Human Nature and the Social Order. New York: Scribners, 
1902. 


Coren, B.E. "A Comparison of Social, Personal and Physical Development 
of Males and Females Exposed to a Day Camp Environment", Un- 


published Doctoral Dissertation, University of New Mexico, 1970. 


Davidson, M. ''Changes in Self-Concept and Sociometric Status of Fifth 
and Sixth Grade Children as a Result of Two Different School 


Camp Curricula", Unpublished Doctoral Dissertation, University 
of California, Berkeley, 1965. 


Dittes, J.E. "Attractiveness of Group as Function of Self-Esteem and 


Acceptance by Group", Journal of Abnormal and Social Psychology, 
19595 595 77-62. 


Donaldson, G.W. and L.E. Donaldson. “Outdoor Education - A Definition", 
In D.R. Hammerman and W.M. Hammerman (Eds.), Outdoor Education: 
A Book of Readings. Minneapolis: Burgess Publishing Co., 1968. 


Edwards, A.L. Experimental Design in Psychological Research. New York: 
HOLts Rinenart. and Winston, inc ., 91972. 


Festinger, L. "Informal Social Communication", In D. Cartwright and 


A. Zander (Eds.), Group Dynamics Research and Theory. New York: 
Row, Peterson and Co., 1953. 


Festinger, L. "A Theory of Social Comparison", Human Relations, 1954, 
7, 117-140. 


Fitzpatrick, C.E. "Philosophy and Goals for Outdoor Education", Un- 
published Doctoral Dissertation, Colorado State College, 1968. 


Frank, F. and L.R. Anderson. "Effects of Task and Group Size Upon 
Group Productivity and Member Satisfaction", Sociometry, 1971, 
34, 1, 135-149. 


Gaito, J. "Scale Classification and Statistics", In E.F. Heerman and 


L.A. Braskamp (Eds.), Readings in Statistics for Behavioural 
Sciences. New Jersey: Prentice Hall, Inc., 1970. 


Garrett, H.E. Statistics in Psychology and Education. New York: 
Longmans, Green and Co., 1958. 


Gerard, H.B. "Some Determinants of Self-Evaluation", Journal of 


Abnormal and Social Psychology, 1961, 62, 288-293. 


Gergen, K.J. The Concept of Self. Toronto: Holt, Rinehart and 
Winston, Inc., 1971. 





,amenditog sA10Y wart 






tnomgoloved isoleytl bra tengeaet  istoo8 te ine 
-@] ,"dnemdtorved ameD yet s od beeogxt, 
OTET estenant wot! Yo ythewvbal .nokds: 19Reh 


At3L4 to aussie biudamotoo? bas. 3q22n00- 2482 ak "oak at ) 
fooso® inp2532t0 owl Yo ainged 9 ex foe te oe 

QihexsyinU .aohisdreee! ; fe nadine: tos wera 

ae! ove ool 198 setarotkt{sd to 


bos mseict-I{se to netvoma es quod Yo susmovlionzi3A” BL .eoaska 


xg0fonoyed Ininog brs Cemsomgs to Leewol | whan yd sonmsiqeo5A 
‘ -SB-TT igi aOeed, oY 5 







Biden: ad A - wolteoubl Toobin?" .woabianot .e baie, Dd aaoebianod 


Pecan e tim De ei one 


Beer 100 y gorda RE dud eden voll :ebloqasantt “samba 20 Ace8 watt na 
i ay ore he _@abrawba 
atte 






;AtOY wall . 19456888 


bas sigtrwitad ,O 1% “aottuahseumnaed Ietoog Laren at Pr sir 

sAteY wail .yroott ine Fim yrmrbiom lx ak wed 

é sail 

At@!  seokislea memyh. -, “need teqeod kekoon > qroodT. a“ de | :pepaldest 
) OdI~TLE. a¥ 


=a "gohssouba onbsu0 tot aisop bas wigan i y ee obategsglt - 
oR " <Spattod adai2 obsxolo) .sotted zeae 200. bede 









| wa > a ce “hc 
 poql esk2 quow bor Ade? fo 2350230" | Maines Red bos .Y ,AnexT 
eIV@l .yxtemotoo? ,"noltsstatie® xodmaM Son- gt rig in arn 


\ rs 





bis samtseH .1.8 nt 4 Vaoksetas3a bie cen a yoked | 
tezuotye tod _ ; saetan jet: st is ‘ 


uals a uy 


A grt 3 ‘oh ¢ ue a iH) rae ey ¢; 


v 


as wot Rng. yy on , 


lie. 


Gergen, K.J. "The Healthy, Happy Human Wears Many Masks", Psychology 
Today, May, 19/2, 31-66, 


Gibson, W.G. "Evaluation of Outdoor Education Using Guttman Scales and 


Sociometric Analysis", Unpublished Master of Arts Thesis, Univer- 
sity of Alberta, 1966. 


Hackman, J.R. and N. Vidmar. "Effects of Size and Task Type on Group 
Performance and Member Reaction", Sociometry, 1970, 33, 37-54. 


Hammerman, D.R. and W.M. Hammerman. Teaching in the Outdoors. Minnea- 
polis: Burgess Publishing Co., 1964. 


Harmon, F. "Camping in Teacher Education", Journal of Outdoor Educa- 
tion,919/2. 6, 13-16, 


Hare, A.P. "Interaction and Consensus in Different Sized Groups", 


American Sociological Review, 1952, 17, 261-267. 


Johnson, T.M. ‘An Evaluation of a Semi-Objective Method for Appraising 
Selected Educational Outcomes of School Camping", Unpublished 
Doctoral Dissertation, University of Southern California, 1957. 


Kelly, E.C. "Reasons for Outdoor Education", In G.W. Donaldson and 


0. Goering (Eds.), Perspectives on Outdoor Education - Readings. 
Dubuque, Iowa: Wm. C. Brown Publishers, 1972. 


Kleindiest, V.K. "A Study of the Experiences of Camping for the Purpose 
of Pointing Out Ways in which a School Camping Program May Supple- 
ment the Elementary School at the Sixth Grade Level", Unpublished 
Doctoral Dissertation, New York University, 1957. 


Kranzer, H.C. "Effects of School Camping on Selected Aspects of Pupil 
Behaviour - An Experimental Study", Unpublished Doctoral Disser- 
tation, University of California, Los Angeles, 1958. 


Krieger, W. "Study on Self Concept Change in Campers Receives ACA's 
Research Award", Camping Magazine, 1973, 45, 4. 


Kuhn, M. "The Reference Group Reconsidered", The Sociological Quarterly, 
1964, 6-21. 


Maehr, M., J. Mensing and S. Nafzger. "The Concept of Self and the Reac- 
tion of Uthers: ges ooclometry, 1962, 25, 353-357. 


Mand, C.L. Outdoor Education. Columbus: Charles E. Merrill Publishing 
Company, 1968. 


Manis, M. "Social Interaction and the Self Concept", Journal of Abnormal 


and Social Psychology, 1955, 51, 362-370. 


Mead, G.H. Mind, Self and Society. Chicago: University of Chicago 
Press, 1934. 


5b 





ygolodoyal ,"ssash yee exes asm yqqell cant switdaat a BARA 


hes esles® nemjtu) gntel notteowha zoobsv0 to moljeuleva” a 
~1ovltnl .atesd? actA te tos Ei “pskheyisaa 2. f oes 










guox0 mo sqyt dasT brie 9s£2 Yo er562ta" rane mM pay 
A€-TE (CE .OVGL yrs gdotoe®’ ,"notjoset thdusM ‘bre 990: 


~soaniM .esoghiw0 ody ‘Al gakdsasr -nooremech .MiW bes 5.8 seo 
$90L ,.09 gattakidu? assy md 


-sould toobiu0 to Lamwot  ,"“polysouht sedoset ob getquan” | -T .nomish 
 OLSEL e eS3OL nos . 


. @quor best? tasvetiid mk euerseanod bas mottoeyesnl" T.A ,.oteH 
TOLLS TL SCE yoivesl Leptgeloteo® aeoteemA se = 


gnbetprgga tt boddalt ado at GO tate a, 20 noltavLeva na” Mat .moansfoL 
votlatidega “snkdmsd loons? to eemootu0 Lanotzsoubl bSzasis2 


\eel .sistotifed mmdapet to ystexevial Hotieissepkd Lere190g 


brs noebietod. .W. a or . by. gprs soob300 rot aqoeses" De a eVliss 


attri beod fit ae on 
tn a too ih es + lt le 





se0qint adi tot grigqas) 2o pesneh teqxd: bult 40 vind? ay -testbnisi 
“Sage van aad gn iqmed fpodse 5B dokaw ik eyaw 3u0 sae 
hedetidugetd ,"Loved shar, dieee ad3 34 Tondo? hits aa van 

: .T20L .vtbexevint txoY well -Mptsesgoaaet caeeneee 


Lirqul to. etosdas betusie? ao gutqued foodoe” to sisat9a" ee wee : 
“quolvedat 


risaetG fetojvod bedatidugall "vhise fagmsmioqed ga ~ 
Ry) a zalegns 20d einrortied 3a. yierevind Pe 


age et 
‘a’ ADA eavisost axsqmad ab egaadd sanone® thea iG bude" so 
solssget gekqms) "brew 





Pe) ce EVOL eStT 
Teer he eo hee 28208 om. eas a i quord 





~n69M 043. bus ‘te2 Qo - 





74 


Mehrabian, A. and S. Ksionzky. "Some Determiners of Social Interaction", 
Sociometry, 1972, 35, 588-609. 


Miller, D.R. "Self Identity as an Integrated Concept", Unpublished 
Manuscript, University of Michigan, 1959. 


Mills, T.M. ''Power Relation in Three-Person Groups", In D. Cartwright 


and A. Zander (Eds.), Group Dynamics Research and Theory. New 
York: Row, Peterson and Company, 1953. 


Nash, J.B. "Why a School Camping Program", In D.R. Hammerman and 


W.M. Hammerman (Eds.), Outdoor Education: A Book of Readings. 
Minneapolis: Burgess Publishing Company, 1968. 


Orlick, T.D. "A Socio-psychological Analysis of Early Sports Partic- 


ipation", Unpublished Doctoral Dissertation, University of 
Alberta, 1972. 


Rabban, M. "What Camps Can Do To Meet Individual Campers Needs and 


Still Maintain Group Effectiveness", Camping Magazine, 1973, 
Loe 3 


Rasmussen, G. and A. Zander. "Group Membership and Self Evaluation", 
Human Relations, 1954, 7, 239-251. 


Rupff, P.E. "A Comparison of Aspiration with Achievements in a Group 
of Selected Michigan Public School Camps", Unpublished 
Doctoral Dissertation, Michigan State University, 1957. 


Scott, H.A. "Self, Coach and Team: A Theoretical and Empirical 
Application of the Social Interactionist Perspective to Sports 


Candidacy and Participation", Unpublished Doctoral Disser- 
tation, University of Alberta, 1973. 


Sherwood, J.J. ''Self Identity and Self-Actualization: A Theory and 


Research", Unpublished Doctoral Dissertation, University of 
Michigan, 1962. 


Siegel, A.E. and S. Siegel. "Reference Groups, Membership Groups 
and Attitude Change", In D. Cartwright and A. Zander (Eds.), 


Group Dynamics Research and Theory. New York: Row, Peterson 
and Company, 1953. 


Siegel, S. Non-parametric Statistics for Behavioural Sciences. 
Toronto: McGraw-Hill Book Company, Inc., 1956. 


Slater, P.E. "Contrasting Correlates of Group Size'', Sociometry, 
1958, 21, 129-139. 


Smith, J., R.E. Carlson, G.W. Donaldson and H.B. Masters. Outdoor 
Education. New Jersey: Prentice-Hall, Inc., 1972. 


af 







"nettoatedal letood Yo et9alersI08d — 


badext ‘aqdon00 bodergeznr pg 
hades fdogsi) ebb ae m1 


* cane 


pa -@ nl ."agquexd pores seni? ms a b: 


woh =. yxoadT a MEL? PIL 





y " 
bas nostrommel 0 nl "aeagoxt gntomad lie & oh? “ae deau | 
eguthsot to Jood A :molitsowbh yoob2u0 .(.eb%) onerzsmmen JM, els 

. 86Ri yreqtoS: gat ebidul aeogind Apt genet ra 
-oF3in9 etteg? yixvsea to ekeyvienws feotgoLadoyequot S08 an 0.7 elotix 


io yaherevind -cohiadxeeas ot eae «"gorteqt ) 9 9) 
¥ PF QL .sizediA 


he 2589 etegnad IsubtviboY Jos of of aed aqupd aad" me cnndded 
€8Ci cotssgel gatgua) ,"“eesnevtsse225 Lirsie uabasitkeht siise. - 
2 ae Pe of yee 7 


. solsaulnva tis? bes gktdetedae quow" -t9boK8S .A Bas oe <Aseeume st 
LESCOL LT ater * | é 
quoz? a ni eitnsmavetsoA datw notsextqes to sowkragmed A” a. ef i 
hadetidugad ."aqutad Loose otidut meg tiotM regs wi {62 I0 sus 
Teed Tiiessyinu 93628 mogiAsil 





leotuiqna bas Lsoksstoed? A toe? hid goeod ited AH — > . On 

. 31098 03 prtjooussa ipkaot toatesal istoo® edt we bos varbthend 
=i9ealt IasosceG F Bs py ned s 
. eT eb 9 TSSTA qtesevials <BOEISI : 


‘brs yxosdT A ino 368i Ludo B92 ua, Peer hatte: ak on Pe pee 
to ytiaroviad ,adissssseet path. rr _"dotmened 







pe Peay: bm, | 7 ome) 
© sonereta” ogo Son 1.8 toy 
‘hie tale aie ti 


net ie Lon 


me icbatedactiaas Aa: 


Ae - es 





5 £ 
a oe 


15 


Stack, G.C. "An Evaluation of Attitudinal Outcomes of Fifth and Sixth 
Grade Students Following a Period of School Camping", Unpublished 
Doctoral Dissertation, University of Oklahama, 1960. 


Steel, D.T. '"'The Effects of Physical Skills and Academic Self Concepts 
on General Self Concept and Academic Achievement in a Summer Camp 


Environment"', Unpublished Doctoral Dissertation, Michigan State 
University, 1969. 


Steel, R.G.D. and J.H. Torrie. Principles and Procedure of Statistics 


with Special Reference to Biological Science. New York: McGraw- 
Hi tly 19602 


Thomas we hwJa and woehaeFinks “ Ritects of Group Size’, Psychological 
Bulletin, 1963, 60, 371-384. 


Videbeck, R. "Self-Conception and the Reaction of Others", Sociometry, 
1960, 23, 351-359. 


Wilson, S.R. and L.A. Benner. "The Effects of Self-Esteem and Situation 
Upon Comparison Choices During Ability Evaluation", Sociometry, 
LOFT o4) OS1-307/5 


Winer, B. Statistical Principles in Experimental Design. New York: 
McGraw-Hill, 1962. 


Zander, A., E. Stotland and D. Wolfe. "Unity of Groups, Identification 
with Group and Self Esteem of Members", Journal of Personality, 
1960, 28, 463-478. 


a a | s.vi b at a 

4 .Tcewr)) 
Fee 

as uv " 


















dante bes din io egmoosu0 fanbhusts34 to. pip ms Gh ics 
boretidugn! ,"gakgmed [oooe to batyst s qniwollot esa ying }: 0 
DOC! ,eimedsiAO eo wtexovia oka sige 07200 - 


atquono) ?1e2 oiwohesA bap atttae eee se 339933: 
qon) tammue a at iacmagvativA oeeeaans _ PP cows we 


43528 negeiodM MOLIBIISEA, 
aobselstaie to stybssott bas 39. 
-wSTD9M :#8t0Y Ge lashakse Tea 
E mo rn > 
faotgolediyet ."ssk® quesd to eg99228" taka a) bas «L.3 saat fa 
. ABL=£VE 408 LOUL reszottud hea Ty, 


eYyionoisoe "exants® to nobiosesh 9ef3 bas aoktqaanod hse" ) A josdebtY = 


‘RCEWERE: «tS a | 2 oes 
notsawate bas monzed-i{9¢ id asa9324 sit" preeb ws bos 4.2. aoa a 
‘assRotoge “nolyauleva ytEitdA gntx0d esokodd maatzsqaod sroqU me _ 
; | NBEWIBE Se sel ' 







‘MroY wsi .ogtesd sin: 
. | aay Be 
noktsexittiaab!l ,2guor Bo ys ba" oeled a rod basi2032 re | ah ek ao 


Uitlsnestsd jo. ‘ fenssob .axedmam ta sso7e4 2isé bas quow. dtiw - a 
. BY: “£0 8S ,0aer ' . 


Ys ‘ ; fer = 
7 = «a 
= ; ’ ; wine &: ae et: : 
ane A ' ahaa 
; i (IRE Seidnny ©% ar || 


Sa 7 re 


on Ait DAC hy pein & 


5 Le ayer 


M4 raw 
v rs mo eT § Neg de 


APPENDIX A 


SELF RATING SELF CONCEPT INVENTORY 


QUESTIONNAIRE 1 


76 







§ ary ve oh hi 
a" raat as 


. _ at ; 
2 oe 
ee CY wv ae vy 
aia bieaae T: ye: ie ee 
: | J oe ¢ 





2 5 oo, 


Vik 


NAME 


AN INVENTORY OF SELF CONCEPT 


This questionnaire is an attempt to find out how people in 
this group picture themselves. Only you can tell us how you really see 
yourself. This can be a very rewarding experience for you in the develop- 
ment of self insight. The final value of the information which you give 
will depend upon your honesty and the care with which you answer the 
questions. 

Your responses will be completely confidential and for further 
use you will be given a code number. Please put the last four digits of 
your telephone number in the space provided on the next page for this 
purpose. 

Please answer as you see yourself. We are not interested in 
how you think others see you or how you represent yourself to others. 

Do not be concerned if you see yourself as being different in different 
situations, (e.g. Enthusiastic). You are to indicate how you picture 
yourself generally or most usually in the outdoors. All responses are 

to be made specifically in relation to a group outdoor situation, similar 
to that of an outdoor education field trip. 

Each characteristic is represented graphically by a scale. 
Please indicate the location on the scale where you presently picture 
yourself with an X. Place your marks in the middle of the space, 
(—+—_x*—_+—),, not on the boundaries. 

If you honestly feel that any of these characteristics are 
not a part of your picture of yourself, please indicate by checking the 


appropriate place. 
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CODE NUMBER 


ye Helpful K}—-—+—}_+_+_+_++_ +_ + J Hindering 


not a part of my picture 


25 Sensitive to ; (eae , Insensitive to 
others not a part of my picture others 
3. Need to be ert , Prefer to 
directed not a part of my picture direct 


At Skilful with i i { y Not skilful 


ES not a part of my picture SER Tl cess 


5. Unfriendly #}#—+—}+—_+—__+__ + +#_+""-++_F| Friendly 


not a part of my picture 


6. Appreciate i i , Take nature 


ES not a part of my picture for granted 
th SUA fle tia ee bee 
judgement judgement 


not a part of my picture 


8.  Disinterested /—-—}-—+—}+—_+—_+—_ +_ +" +H Enthusiastic 


not a part of my picture 


9. Not manually ‘ y EINE 


dexterous not a part of my picture dexterous 


10. Lack self- [—4-$—_¢}—+-—$-_} ++ 1} Self- 
con 


confidence not a part of my picture fident 


Il. Show i " 1 { | Need to be 
initiative not a part of my picture sabi 


IZ. Competent in { ' 1 n y Weak in 


outdoor skills not a part of my picture outdoor skills 


13. Knowledgeable ‘ ' \ " y Lack knowledge 


of the outdoors not a part of my picture of the outdoors 


14. Uticooperative jp tt ttt HH Cooperative 


not a part of my picture 


L's Dislike ‘ —_ , , Adaptable to ab- 
abpormal situations hota pare of my picture normal situations 
16. Tolerant }—} __f__}_}_+-_}_—_|__}_+j Intolerant 


not a part of my picture 
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CODE NUMBER _ 


This questionnaire is an attempt to find out how you perceive 
the other members of your field trip group, on the same characteristics 
as you were asked to picture yourself. It is a very important part of 


this total study. 


Please use one page for each member of your group and put Ate! 
her name at the top. This will help you to identify with that person and 
their code number will be substituted later. All responses are to be 
made easily iin relation to how you saw that person during the past 
field trip. Indicate where you perceive him/her to be on each scale with 


an X. 


Once again we are relying on your honesty and your ability 


to think carefully throughout. 
Finally, please reply to the questions on the last page. 


Thank you. 
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CODE NUMBER 


ie Helpful -}—+—-++—___+_+_+_+__ +__} | Hindering 


not a part of my picture 


Sensitive to , Insensitive to 


others not a part of my picture others 


<i Need to be : , Prefer to 


directed not a part of my picture direct 


Pi Skilful with ‘ 1 i y Not skilful 


at oti not a part of my picture with anvaxe 


5s Unfriendly }—+—+—__+—__++____ + +__ +++" HJ Friendly 


not a part of my picture 


6. Appreciate poarenpnoers , Take nature 


tah not a part of my picture SOE Be Neos 


1s Show | ’ ‘ i \ y Lack 


Jud Be Bet not a part of my picture ae 


8. Disinterested }—}-—}—+}+—}+—+—}+—+—__+_ ++ Enthusiastic 


not a part of my picture 


a Not manually ’ f PASE 


dexterous not a part of my picture dexterous 


10. Lack self- ac ol ee a Self- 


confidence nO cvatpatutoriny! pitture confident 


sale Show 1 1 i 1 { | Need to be 


nN not a part of my picture pees 


LZ, Competent in ‘ ‘ ' 1 y Weak in 


outdoor skills HOE BBak eof My pleture outdoor skills 


13. Knowledgeable i ' ' i y Lack knowledge 


of the outdoors not a part of my picture of the outdoors 


14. Uttcooperative -—-—+—}+—_+—_+-—_+-—_+—_ + +H Cooperative 


not a part of my picture 


LS; Dislike r ‘ N n ' , Adaptable to ab- 
abpormal situations NOEL a partLot raya pic tice normal situations 


16. Tolerant -—}—}+—}+—_+—__+—_+_|+_|+_+J Intolerant 


not a part of my picture 
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In your opinion, who contributed the greatest amount of skill to 
the efforts of your group? 


lst Choice 


2nd Choice 


na 





Who in your group contributed most in tasks which helped the 
group function successfully? 
lst Choice 


2nd Choice 


a 





Who contributed most to the easing of tension or conflict which 
may have developed within your group? 


lst Choice 





2nd Choice 


If you were to go on a very similar field trip this weekend, who 
would you prefer to accompany you? 

(Your choice may be made from the entire class) 

Please briefly indicate why you chose that person. 


lst Choice 


Because 


re a ee ee ics, aan 


2nd Choice 


a a a en a 





Because 
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QUESTIONNAIRE #3. 


This is the final questionnaire you will be requested to 
complete. Nevertheless it would be appreciated if you gave it the same 


careful consideration shown in your previous responses. 


Once again it is to find how you picture yourself on these 
characteristics. Please try to disregard where you located yourself 
on the scale on the first questionnaire. We are only interested in how 


you see yourself now. 


Please use the same method you have previously, indicating 
where you see yourself with an X, (—*—). All responses are to be made 
in relation to an outdoor situation and again will be completely confi- 


dential. 


Thank you very much for your cooperation throughout this 


study. 
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CODE NUMBER 


Helpful [++ 4-4} —_ + + _ + _+_ ++ + Hindering 


Sensitive to 
others 


Need to be 
directed 


not a part of my picture 


Insensitive to 


not a patt of my picture others 


Prefer to 
not. a part of my picture direct 


Skilful with ‘ | ! y Not skilful 


an axe 


not a part of my picture with an axe 


Unfriendly }+—-+—}+——_+—_+_ + +_ +_ +++ HF Friendly 


Appreciate 
nature 


Show 
judgement 


Disinterested 


Not manually 
dexterous 


Lack self- 
confidence 


Show 
initiative 


Competent in 
outdoor skills 


Knowledgeable 


of the outdoors 


Uticooperative 


Dislike 


Tolerant 


not a part of my picture 


! ‘ " ‘ " , Take nature 


not a part of my picture for granted 


pt $+ 4+ ++ JJ back 


not a part of my picture judgement 


jf} —__} ff +4} Enthusiastic 


not a part of my picture 
Manually 


not a part of my picture dexterous 


Pt tp} ttt tt tt 


not a part of my picture Sei pselote 


n i h n i n { n ; Need to be 


not a part of my picture ates 


Weak in 


not a part of my picture outdoor skills 


jee Ee fe ee eck oeaas 


not a part of my picture of the outdoors 


Cooperative 
not a part of my picture 


r { ! ‘ ‘ { i , , Adaptable to ab- 


. normal situations 
not a part of my picture 


}_—— ff} ff ——_+-__}-_+- + Intolerant 


not a part of my picture 
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AN INVENTORY OF SELF CONCEPT 


This questionnaire is an attempt to find out how people in 
this group picture themselves. The final value of the information you 
give will depend upon your frankness and the care with which you answer 
the questions. 

Your responses will be completely confidential and for 
further use you will be given a code number. (Please add the last four 
digits of your telephone number after your name on the next sheet for 
this purpose.) 

All responses must be made in relation to you in an outdoor 
education situation, e.g. experience in the outdoors, question #12. 

Please answer as you see yourself, not how you think others 
see you or how you represent yourself to others. 

Each characteristic is represented graphically by a scale. 
Please indicate the location on the scale where you presently picture 
yourself by an X. Place your marks in the middle of the space (+—*—+4—) 
not on the boundaries. 

If you feel that some of these characteristics are not a 
part of your present picture of yourself, please indicate by checking 


the appropriate place. 
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10. 


HN 


Lee 


ARS ie 


14. 


Ls 


Sensitive 
to others 


Self- 
confident 


Reserved 


Show 
initiative 


not a part of my picture 


-—+—_—_+_+_+_+__ 1+ +_ "HF 
not a part of my picture 
not a part of my picture 


—_+-—_1+-__+—__1+—__}+_+_+_+HW1_+—_H4 
not a part of my picture 


Authoritarian ~#—+—+—_+—__+_+__+____H4 


Competitive 


Leader 


not a part of my picture 


{—_t+—_+—__+__+__+_ + _ #_+__+1 


not a part of my picture 


*—_+——__+_+—_+—_—_+_+_1HY__4 


not a part of my picture 


Individualist #+—+—+—__+__+_+__ #_+__+_1t“H4 


Tense 


Friendly 


Independent 


Experienced 


Skilled 


Helpful 


Tolerant 


not a part of my picture 


-—__—_ +++ +++ +_YFA 
not a part of my picture 


+ tt tt tH tH 


not a part of my picture 


not a part of my picture 


++ _—_ + _+_+_ _+__+_+__1 


not a part of my picture 


_—— pt tt tH 


not a part of my picture 


~_—_+_+_1+_+__+—_+_+_1—_++__4 


not a part of my picture 


—-—_ + __1+_+_+—__+—__1+__ +1 


not a part of my picture 
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Insensitive 
to others 


Lack eae 
confidence 


Talkative 


Need to be 
guided 


Democratic 
Cooperative 
Follower 
Conformist 
Relaxed 
Unfriendly 


Dependent 


Inexperienced 


Unskilled 


Hindering 


Intolerant 
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Your Code # only 


This questionnaire is an attempt to find out how people 
perceive others in their group on the same characteristics as they were 
asked to picture themselves. 

Please use one page for each member of your group. Put 
his/her name at the top and indicate where on each scale you perceive 
_ that person to be, with an X. 

Place your marks in the middle of the space (,)5 not on the 
boundaries. 

I would very much appreciate your care and honesty in your 
responses. Again, they will be completely confidential. 

Finally, please reply to the questions below, which may be 


folded under before returning this questionnaire. 


(fold under here) 


1. In your opinion, who contributed most to the successful functioning 
of the group on the field trip? 
lst. Choice 2nd. Choice 


2. Who helped to ease any tension which may have developed within your 
group? 
lst. Choice 2nd. Choice 


3. If you were to go on a similar trip this weekend, who would you choose 


as your canoe/kayak partner? (Your choice can be made from the entire 


class).. 


lst. Choice 2nd. Choice 
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"Besides increasing my knowledge of 
camp crafts and skills, I realize how important 
it is to have good group interaction for such an 
excursion to be successful. All the members of 
our group participated and got on well together". 


"Our group functioned perfectly as a 
unit", 


"As a whole, this outing was quite 
successful, from the social point of view. 
I enjoy camping with new people and to observe 
their reactions to different situations. This 
trip enabled me to find out a few characteristics 
about everybody in the class, especially my 
(camping) mates". 


"Solo camp was an interesting experience 
and although I did make out O.K. I did get lonely 
and bored at times. I believe it would have been 
better for me to have gone in a group with 
company and a somewhat organized schedule". 


"TI think this campout showed that there 
was more group cohesion of all the students 
within the class. At the beginning of the year 
there was a definite pattern of scattered groups 
without interaction with others. (This trip) 
there was more interaction amongst the entire 
class". 


"My group consisted of (X) and (Y). 
There was good interaction between all of us. 
Everybody shared in doing camp chores". 


"Relying on other people was a big part 
of the trip, if things were to run smoothly. 
Everyone must do their share of the work". 
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"I know that a year ago I would have 
shied away from the situation. I feel much 
more confident now in front of people. Out- 
door education has been a base and lead to 
the formation of this confidence". 


"It always made me feel uncomfortable 
when the others didn't offer suggestions or 
alternatives in decision making. I always 
like to feel that everyone participated in 
a decision". 


"TI fulfilled some of my own objectives 
- to get to know myself better in a winter 
camp situation, my likes and dislikes, my 
skills and most important of all to get to 
know other organisms of the environment in 
this sharing experience". 


"We were also very fortunate in having 
a group who equally shared responsibility and 
provided help to each other wherever possible". 


"We had too many people in our group. 
There were 8 of us and too many people with 
nothing to do. I don't feel I learned as 
much as I would have in a smaller group 
because I didn't have to do as much...Some 
of the people in my group seemed quite 
strange and we never really got to know 
each other". 


"The feelings of the members of the 
group seemed to change drastically throughout 
the camp. In preparation for the trip the 
group worked extremely well planning everything. 
But as the actual trip wore on there was less 
and less togetherness". 
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"During the time we were setting up 
the sauna there was excellent cooperation". 


"The way which I tried to counter my 
aggrevation was by getting away from the members 
of my group so I wouldn't become too annoyed. 

If our camp had been isolated from the rest of 
the class, the camp would have been more frus- 
trating" % 


"This (group) in my opinion did not go 
so well. We had initially started out with a 
group of five people. Suddenly someone's wife 
was coming along, another "outsider" threw them- 
selves on the group and a latecomer joined in to 
make the group total 8. To my way of thinking a 
group as large as that can not function effectively". 


"When we first started out on the trip 
none of us expected to get along because we had 
six leaders and no followers. But our group just 
got along fantastically. This sounds crazy but 
for the entire trip I had no complaints about 
anyone in our group. Something "clicked" and 
people did what needed to be done. Another 
consideration is that the weather wasn't very 
bad so it made group functioning easier. I 
think that everyone was trying to make our group 
work together too. Someone commented on how 
they thought that we all seemed to be really 
good friends and we didn't even know each other 
that well when we went out". 


"T don't feel we could have had a more 
meaningful experience. The learning was tremendous, 
both from a camping standpoint to a socialization 
standpoint. Everyone in the group had a great 
time, made new friendships and acquired new skills 
...There were quiet times and loud times, exciting 
times and drab times, but whatever was going on 
the group stuck together, helping each other and 
being helped by each other". 
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"T really enjoyed going out with the others 
and I know that all of us are better friends than 
when we went out. I hope we can go out again to- 
gether". 


"By lack of volunteers, I was delegated to 
check out equipment Thursday. With lots of other 
things to do this annoyed me a bit...I think the 
others felt out of place with all those jocks, 
and interacted more as a separate group after 
this. We had one hell of a group. The earlier 
premonission of too many chiefs made sure everyone 
was consulted. The fact that we were outsiders, 
"Reco'' meant we only had our group to belong to. 
The lack of planning called for greater cooperation 
on the spot. The lack of structured program lead 
to an unusual state of leisure". 
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